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When I was very small, our Dad was sent away to fight in the
war in Irag. The British and American armies had invaded Irag

to remove Saddam Hussein, a dictator whom my Dad called a

“wicked man”. My dad told us that the war would be won quickly,

because both thegBritish and American armies were powerful, and My story begins at the end of one of those long, lazy
- .
Saddam H@issein’s"Iragi soldiezs would be no match for them. - g thaF I am sure you have all experienced at
. o some point ﬂﬂjyour life. They seem to stretch forever.

My mum was proud of my dad, but I know she worried about him and it You don’t remember what you did looking back, but you

turned out that the war was not won quickly, because when soldiers remember you had fun. In some ways, this summer was just

like my Dad arrived in Iraqg, there were some people who didn’t ‘want like that, in other ways, it was the complete opposite

them there, who decided that the best way to protect their country because I remember one event with such sharpness.

was to put bombs under cars, or to walk into crowded places with
bombs strapped to their chests. Once, my Dad wrote to my Mum, and To understand how it began, I should tell you about some
told ‘her that he'was finding it hard to tell whowass a*friend and who important things that happened around the same time.

wa's. anmenemys: ALl of theglraqil militarymeotiicenshad been: killed ®r

The first thing was that a newspaper article was published,

. 14 . . 3 I
chased away; now my Dad’s enemies looked like ordinary men or women explaining that an old, local museum not far from my house

fingit el st releimaheniy ouiasencmys llooksh INTkeSant lord T nairy S perSOne 1 n Sehe was going to close down. Things cldéing'downuwas b fairly -
STl

street, the business of being a soldier suddenly becomes much more common thing in our town. Not much happefis where we live

complicated and you have to think before you pick Lép e b g0y and many of the shopfl and buildings have been left unused W

We all missed my Dad when he was away fighting, .and o) over the years. The,nuseum was managed by a strange old man
longed for him to come home. I think the person who called Mr McEwan, whe.had been _there for as long as anyone
missed him the most was my older brother E1%iott. could remember. He_knéw evdty''dornet, every artefact, every

exhibit of that museum, and he had a brilliant encyclopaedic

: L B N
Do you have an older brother? T am ﬁ;re-you will agree with memory, meaning he could remember any and every historical

' LR .
me that older brothers and sisters are sometimes¥very annoying fact. There was a picture of Mr McEwan next to the néwspaper

and can make you angry like nothing else in the world. My article, and it was a picture of him having his photograph

brother and I are opposite in so many wayss. Where I am quiet, taken with some local army veterans. Mr McEwan was smiling

he has always been very noisy; where I am polite and courteous in the picture, as if being seen with such brave men was

to adults, he can be gquite rude and opinionat%q. Where I like the best thing that could have ever happened to him. I

to think things through, he can be gquite quick to act without remember thinking how he looked old, yet his eyes had an

thinking of the consequences. This strange, magical and amazing youth to them. I also remember thinking that, @

wonderful story I am about to tell you begins with my brother despite his beaming smile, there was a sadness in his eyes.

doing something without thinking of the consequences.
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The second thing that happened was that Dad’s tour of duty in
Irag ended and he was allowed to come home. We were overjoyed
when he returned but we soon noticed he was different. He was
quiet when he first got home, because he was still adjusting to

being home, but I knew he was happy to be with us all again.

The final thing that happened, after my Dad had been home for

a while, was Elliott being sent home from scheool for bullying.
My Mum got a phone call from our school’s deputy head teacher,
explaining that my brother had called a young Iragi boy in his

class a ‘terrorist’. My brother had punched Zaid in the stomach

and had shouted that people like him were responsible for shooting

at our Dad. Of course this wasn’t true; Zaid and his family had

left Irag many years ago to escape Saddam Hussein. Zaid’s father

was as good a man as our Dad, he drove delivery wvans for a living

and had brought Zaid up to be a decent and respectful person.

I knew Elliott had missed Dad the most, and had found it hard when
he was far away fighting. But still, I was embarrassed when I heard
what my brother had done. When he came home from school, we argued,
and I asked him why he never bothered to pick up a book and learn

abhelizehefworld I Hew told®meMteor sitoptbeinghisuchs al Ygoodie—two, sheoes's

Mum was even more upset. She yelled at Elliott over dinner,

and told him that he had disgraced her and our Dad.
This upset Elliott very much; he idolised our Dad
completely and I think that Elliott also wanted to be
a soldier when he grew up. We came from a military
family; we had grandfathers and great-grandfathers
who had fought in the First and Second World Wars.

pihyawenlc s otsdeMsucCh¥at e nile INNSh in Mt o Ehait ol
asked my Mum, as Elliott just stared at the floor.

“Did I raise a cruel boy? Is that what you are?”

HilE e t #walsishiallkkiing S Favang S noth Covillce gt Sshiow,
that tears were streaming down his cheeks. But
my Mum kept talking and shouting. But it was
what Dad said that made him really upset.

“Do you know, in"the army, you have to know the difference
between a friend and an enemy? If you don’t you could kill

the wWEONG IpPelison . and. Ehentyoud re al ‘pretmitcastollet SOl ¢ i s

Elliott couldn/t bear to have Dad talk to him like
this and he ran upstairs. My Mum followed him into
his room and I heard them arguing for another half
an hour. I heard her ask my Dad to say something,
but M don%tgthifnk- he had the stength.

Soon everything in the house went guiet, and I heard
my Mum go to bed. Arguing always made her *feel tired,
and I knew it could be especially tiring to look after

a L% o SuisEto melilonep ek lod st ofsERmel ‘o nt her Lo

I felt sorry for Elliott, because even though I knew he
was capable of doing stupid or mean things, I also knew
he would be sorry afterwards. I went into his room but

as soon as I walked in he screamed at me to get out.

Around this time, that old history museum was getting

ready to close for good. I know several people in our
neighbourhood were sad to see it go, but Dad sadly remarked
that no one ever went anymore, that people were ready to
just forget their own heritage and history. Because Elliott

was still being qu¥ke sullen, my Dad took him and me on a
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tour around the museumgy I have to admit I found it very boring. As T igotgeleser ® il Thads theWstrangestisensatieon
It was small, and the exhibits look somehow dusty and old. that, cheusource ot theftlight ‘ElkioEt, wthat Theghad

. . . broken cut offsEhe house landsncedecd®mel:
SnihfERame Lbaningidragaed¥roined®he reR e s attdmikliloes eyentu a8y

. . I got to the museum. My brother wasn’t inside, but he was standing
“Because it’s important we remember what came before,” ! ; { ; ' 1
/ outside, silent in the moonlight. He was just stood, staring up at
said Dad. “I .need you to understand that.” ) - , : 4
the museum, @B the light coming from inside. He heard me walking

The museum was scheduled to close at the end of the year and people towards him Wd as I, called'out to 'lém, he looked at melganll saids
wigre protesting outside our local council offices, saying that the

“Could you feel it too?” he looks at me. “Something calling us?”
museum should be saved. I read a statement from the leader of the

town council ipgmy Dad’s paper, and he had said something about I nodded. We looked up at the light coming from

how the museum would have to_.elose down to save money. My Dad inside. Who was in there? What did they want?
srcEed@whent hefread thals, sand@said 1 wals #ay pathet icHexetsc! ; P -

I remember looking out of my bedroom window at the museum. NM?
You could see into town from my bedroom window, and the %
museum would just stand there, sad and abandoned, a black

shape silhouetted amongst the lights of the other houses.

One night, just as August was turning to September and the nights 4 4

were getting chillier I was getting ready for bed and I saw a \K s My brother and I break into the museum, and try
isitgiefceomiingMtrom “the muselm. | Tt jwasta®single, ssetinyh lbighit ASame il o ' to find out what the source of the ]_ight is. But, we

was surprised because the museum was always pitch black at night. could be caught and possibly arrested for burgling.

I had «a sudden fear that the little light was Elliott, that he

had¥eneken in, ‘that dhe 'was Nt roublel W siFdodsFhere #int the guktets b. We walk SNV and go home.

N —

of my room, and it was then that I heard a voice, @peaking very

softly and so close by, that I felt like it was.in my head.
“Remember me,” it said simply.
I stood there for what felt like an age.

I thought I had imagined it, but then I heard the
voice again. It was like someone playing the sound

into a pair of headphones, it sounded so cdlose.
“Remember me,”

I got out of bed and got dressed. The voice was
like nothing I recognised, completely strange,

but strangely familiar at the same time.
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We got into the museum by breaking a window on the ground
floor. I couldn’t quite believe what was happening as I watched
Elliott throw a rock at it and watched the glass smash into

a million tiny pieces. I was sure an alarm was going to go
off, but there was just silence. The town slept on, blissfully

unaware of what my brother and I were about to do.

After seeing the light from outside, we were surprised that the
museum was pitch black inside. It was like walking into complete
nothingness. So where had the light been coming from? Elliott and

I used'the screens from our phones to light the way. I was watching

my brother carefully; I was worried about what he would do next.

The museum was huge, and the darkness seemed to tower from the
floer totthe¥eei lsinga A SN iMSloolkecd a2 round, S T 'began to®remember "ali
the exhibits, and where they had stood. Nothing had changed. On
ThieNgroundiiloorpiint freni= ‘CigsistwasT an ol d¥sEre et ifrom®thes Bifrsit
World War. It had everything you could possibly want to see or know
from that period. There was a reconstruction of an old Edwardian
house, with a kitchen and a parlour. There was a replica of an

old school from the early 20th century, an old church, and even

an old bakery. Inside every exhibit were mannequins and replicas

of people from the era, dressed in the original clothes.

As we walked through the museum in the dark, the
strangest thing happened. Quite suddenly, as if by magic,
the lights in the museum sprung to life, and we were
suddenly able to see everything. It was as if the building

itself knew we were there, and it was greeting us.

SCCElgRalls MNPl c Fe xhi'bi Bsh were™Mehere I nisf ronts of Jish* amncdetgr
a moment it really looked as if I was standing in an old

Edwardian street, surrounded by people from the age.

I looked at my brother. I could tell he was scared, but he
was never someone who would admit it. We walked on through
the~replica of the street; luntid ‘wescame to' the last

exhibitgat .the, end™wofSthefro R e st Slcg:ound fleor.

“It’s a replica of an old World War One recruitment office,” said
Elfotttptrat hen importantily: YeOUESecacher  oncaN:olielMu s haitetEhviss
is where the young men would sign up to be soldiers. I actually
knew this, but I decided not to say anything to my brother, as
it made him happy to think he knew better than me sometimes.

I looked at the mannequins and wondered what those men queuing
up to go to war must have thought as they stood there, waiting to

be chosen for a mission that gcouldguchange their lives forever.

Elliott stood staring at the mannequins, and then he quickly darted
under the barriers which closed off the exhibit from the rest of the
museum, and went to stand amongst them. Not wanting to be parted

from them, I too crept under the barriers and went to join him.

SIWhyA aspe® volmlac i n ges© ¥situpidR“Sl  hi's sedNaavstncis F6 "N0 st OEET o

as I climbed over the rope and stepped into the exhibit.
WE¥s gl iwve, & Ehiisiimu seums. SWiediinno, «can’t you feel Gt &l LTleorsatifch

NENSiHcoSTh T -crMsEor a
moment, and then suddenly,
all around us, the
scenery began to change.
It began to move, expand,
shift, and suddenly we
could heasiEheR ahaEtern

of people. We suddenly
realised we were standing
in an actual recruitment
office. It was as though
our world had melted away
and had been replaced by
another. The smells, the
sounds, the touch, the

reality of where we were.
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I looked at Elliott, bug, instead of seeing my brother, with his
damks curly hair,. and brbwn complexion, I saw a tall, lanky boy with
blond hair and dressed® in clothes of the period. He looked at me,
and as I opened my mouth to speak, I suddenly realised that I was
a young boy too, and that my hands were no longer mine, and that

my feet were,bigger, and wearing black shoes that .were not mine.
Suddenly a voice called to us.

PRt P gt yous names . please?”

What 2 And
what ao We now?

a. We have time travelled and should act
as though what we are seeing is real

b. We have not really time travelled. This
is some kind of illusion or trick.
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Just as suddenly as we were in that recruitment office, . suddenly
we were snapping back, and we were in our normal bodies again,
and the museum lay before us, quiet and derelict. There was
still nobody there but us, and our veiees seemed to echo

through the building as my.brother turned to me and said.
“What just happened?”

I shrugged, almost without meaning to. There

were goose bumps all over® my baody.
“Maybe it was time travel,” I said. “But how?”

“Maybe it’s a magic museum,” he said. “Like,

maybe we’ve unlocked the secret.”

“And how have we done that?” I said, almost

sarcastically. “Just because you broke a window?”

NWAuREsightd, “fine, yourgivedmengaisuggestion then

little sister smarty pants,” he replied.
“Maybe it wants to show us something,” I said, after a moment.

“What? The museum? You think it’s alive?” Elliott

said. “How can a museum be alive?”

“I don’t know.” I snapped back at him. “Let’s keep looking

around, maybe there’s something here that will explain this.”
Niggellenuar Jaeyy ¢ JRNLICCE SEhlelks

“Do you want to go home then?” I replied.

I could see that hunger in my brother’s eyes, a need for adventure

and I knew -he wasn’t going to turn back now. He shook his head.

“Come on, let’s keep*mowving,” he said.

As we walked through the museum, we found ourselves coming to the
end of the Edwardian street, and into the next section. This was the
section about the war itself, and there were more mannequins, and
glass cases with pictures and writing, *explaining the history of the

Eisst Werld' War, how Hit wastfoughtsatrsea, TonMamgeand Jngtlie arce

There was one section about the war wounded, and the nurses
who had treated them. There was a mannequin of a nurse, and it
towered over me, and it as I looked at it, I began to hearsthe
faint sound of screaming, and people calling to one another.

At first I thought perhaps I was being pulled back to the
recruitment office again, but there was something different this
time. I turned to Elliott, who was standing on the other side
of the room, reading about Zeppelins. He hadn’t turned round,

so I assumed he hadn’t heard the same noise that I had.

Suddenly I felt like I was being pulled into a whirlpool of
deep, tcolld®yate s, andamy *hear = secemed®rosbcEugaEe ™ f romemy,

body. " Suddeniiyast SwasWstanding «1in - a Jardclifocy, and* Treaiised
it was a hospital, and there were wounded soldiers lying around
me, many of them screaming or moaning with pain. I looked down
at me, and-I was- wearing a nurse’s uniform. I stood there,
completely still for a moment, as all this chaos unfolded around

me. Then, I felt a hand grab me and pull me over to a bed.

“Come on, what on earth are you standing around for?” I hear the

voice of a nurse as she drags me over to a wounded soldier.

The soldier was bleeding from his leg and there was blood all over
the sheets. He was crying out and squeezing the arm of the older
nurse who has dragged me over to the bed. As I looked into his
face, I realised I was looking at Samuel, the young soldier from the
recruiting office. At first I was terrified, because I assume that it
as Elliott, that he was here with me, that he had been pulled back
th me and that ‘he wasHillying *on thep bed iR SEHromsReimam e B iFRals, il
looked into the eyes of this man, I realised he didn’t recognise
I was alone this time, and this was the real Samuel. Whoever he

was, mthis was the life that my brother and I were being pulled into.
l .
¥

L]
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I stood there as,the gmer nurse dressed his wound “Please, please don’t let him take me.”

and managed to stop the bleeding. She looked at
: . - ] Suddenly I could hear the sound of someone calling the name
me impatiently as she Bttended to him. . :
“Anna” and realised that it was me. I tried to pull myself

“For God’s sake Anna, if you away from Samuel, but he gripped my hand and said. “Please,
are going to panic around please don’t leave me. I don’t want to die alone.”

these men, then get out of ®

my field hospital. You are -

ofwspoLTise. Folme at T alll 8

I stood there, still

frozen to the spot, unsure

! do ne?

a. Leave Samuel to go to tend to other patients.

if reality would snap

PRk, sandSsis vwelldislo it
the museum with Elliott
again. The older nurse
was suddenly called away

totsanotherseoldiets, mncaT b. Stay with Samuel.
wa syille fleWlgokvifngainto, ftfhe

eyes of this terrified young soldier. His breathing was shallow,
and he was moaning from the pain. I wanted so badly to help him,
but all*I eould think to do was tosreach outs and take *his ‘hand.

“It’s @k, it’s alright,” I said, because that was what Mum always -

said to me whenever I had fallen over and hurt myself.

He bit his lip and I could see tears streaming down his cheek.
NN scelhsbm, ¥ he mitteredith noughwhitsMs ol s SR ERaAnFs e e Shsiimi.
“Who?” I leaned in closer to listen to him.

“Death,” he said. “I can see Death. H&s standing

might SlochilndSyen. Dokt turn around.#

“What are you talking about?” I felt as though there was something

I should say to comfort him, but I didn’t know what it was.
“Hel/sw here, din this room. Death. Don’t let him™ake me,”

Suddenly, I had the strangest feeling that there was
something behind me, that if I turned round I would

see it. Samuel gripped my hand again, and said

IIHHI
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I was_ standing there, #+in the museum again,

and Elliott was standing next to me.

“What happened?” he exclaimed. “It’s like you just disappeared
ST EERCE D 1 ma s I wa's: ca lldingeliasnane. gou wenewgeon® for like

twenty seconds and then it was like you just popped back.”

s N dslcing= Sraallt 11 ke ewerlty seegnds,” L*saieet I *stood therEwtfor a
moment, shaking.” ™I met him..Samuel. The soldier you became, in
EhieSre Uit apElcTice, I was with™him, but! I think It was@the-sreal

him, and I was holding his hand. He was really badly injured.”

WSERE TSRS kewe “rer seeing This  Lifer“ EHiILS ot looked
around the museum. Something had drawn us here, and

this soldier Samuel was somehow part of it.

We sat in a corner for a moment. It felt like

we had been in this museum for an age.

“What do we do now then?” said Elliott. For the

first time he looked genuinely scared.
“Maybe we see what’s in the rest of the museum?” I replied.

“But how will we know when one of the artefacts

here are magical or whatever this is?”

SRl @tgSis t ¥ know, just from touching it. And
sometimes, before this time shift or whatever is,

it’s like you can hear voices, or sounds.”

We both stood up, and set off walking around the museum once again.

I couldn’t believe that no-one had come to find us, or that some
kind of alarm hadn’t gone off. It felt like this museum was in a

little bubble, that it wasn’t even part of the town anymore.

A set of stairs led us from the old First World War exhibit
and into the Second World War. Here, huge drawings on the
walls told us about the London Blitz, and there was an
impressive (but quite old looking) map of Europe on the wall.
There were more mannequins here, ®now all wearing Second
World War costumes. There was a Blitz air raid warden, a

German Nazi soldier and a British offiecer from the era.

Our Dad had always talked more about this war, because he said
it had been:a fight for our freedom. He would often- tell us-that
we should remember the soldiers who fought in this war with
gratitude, because we owed our freedom to these young men.

If we hadn’t stopped Germany and Hitler’s Nazis, my brother

and I might have grown up in a very different country.

As I looked around at the richness of the history around
me, I wondered again how someone could have allowed
this museum to close. I thought about Mr McEwan, and

if he had known about the secrets of this place.

Elliott and I walked around the exhibits. It felt like
we knew what we were looking for now. There was a magic

in the air and it was trying to show us something.

Elliott and I walked to the end of the Second World War
exhibit and stopped. He turned back to me, and mouthed “here”.
I knew what he had meant. He had found another magical spot,
this strange time energy that was all around us concentrated
in enerarea I tookra steppitowards' himSsbut,;=aseidid sso, Jis
disappecanred tnFosthiine ghitar S rifgh £ ain SFron e fe me S sRran o 70

where he had been standing, but there was no trace of him.

I was left there, standing in the silence, alone. Then,
just as suddenly, Elliott suddenly reappeared next to
me. He looked shocked, and almost sad. He turned to

me and it was as if he hadn’t seen me for hours.
“Where were you?” I asked him.
He shivered.

“I was on a beach. .The sea air was amazing,
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I could smell the sea but..”

He trailed off. I wondered how much time

had passed for him this time.
MBUERwhia 2

“We were landing. Me. A load of us. We were soldiers,

scrambling across the beach, fighting for our lives. Men were

fglling, all around me. There was blood in the sand, and

in the sea. It was terrifying. I was living it Sarah.”
“How come you’re so wise? You’re so young.” He went on with his

“Were you scar@d?” I touched his arm to comfort him. story. “We were in this field, and we were under heavy fire from
the Germans: We were pushing them back, but my company were

“Yes. But no. I mean I knew I wouldn’t die. It was like I
P N e et ) Dt ek EHe e Al e B a under heavy fire. We were advancing, making sure to keep really
low, you know? And we were moving forward, and we’re going past

Elliott suddenly looked at me like he had made an amazing discovery. this little ditch, and suddenly I hear a moaning noise. And
th ‘g gehalg € 1d1 d he’s lyi i i Ehkiis alkilell d
Wikg e luilm  elerElbngSiEleEln, “Nlasy SEulel; WS sunbicd 5% N LR A T e ot 3 S e
he’s injured, and he calls to me. I didn’t know what to do.
BihatRcangt be frightMiWe saw hiams e £ he il S e et

Hescandt S hiaveStought SnWbeEhis S repilkieds

“But it was. When you get sent back, you know your name, you know

who you are. And I was him again. And he was the. same age. I swear.”

" ﬂ‘
“How long were you there for?”
- N ——

“I dunno. A few hours? How long was I gone for?”

”

“You were only gone for a few seconds.” I replied. “What happened?”

“We were in France. It was Normandy. It was 1944. I was with
all these men. Or not men, they were boys really., And I made

it past the beach and then we were flghtlng ins@he »French a. He leaves the German Where he iS.
countryside. I mean I could sense that we were winning,

and=thaEllicadis®eo tuplannd ng had lgene inte ghist dayt’ b. He goes back to help the German.

Elliott paused for a moment.

“What else?” I said. “You weren’t just fighting

were you? Something else happened?”

He smiled at me.




him in the decades between the two world wars, and his face
- remained unchanged. Between us, we were living his life, and
seeing what he saw. We watched him join the army again in the

Second World War, his. face aging only ever so slightly. Who was

this man? Was he immortal? Why did he keep fighting? We watched

“Whyido you think thiet encounter with the German was him fighting in the deserts of North Africa, and liberate Paris
IMROBEATliseke T 2SI ANGISSIEIN gt “Liniwshed his stomih from German forcesy We were there whdh he marcHedsinto Berlin

on the same ,day that Hitler killed himself and ®he gwar«ended.
N T d oM ENEneOmM: SBUT St mat tered tovSamue ]l svheever e Waks';

or why would I have been pulled into it.” said Elliott. Two more nights we came back, and the journeys through time got

I thought he had been crying, because his voice was faster and faster, and soon it was like Elliott and I had learned
shaking and he was trembling. “That German soldier was EeMnatin » throtigh, thesepeoakels dnteovhisiEbry. Ik gas) LilkeSmiinm e ot
afraid for his life. He didn’t feel like my enemy. hands over the icons on a tablet, and stepping into the past at

will. Sometimes we were Samuel himself, other times we were just

ek broth el 'k 1 5 hool d
S L WEICT JiF S i o S, T ¢ watching him from a distance. But this man had lived through many,

the cruel things he had said to Zaid.
e many battles and®neither of us knew what was keeping him alive.

“But how can this soldier Samuel be alive in 1944 and
On the third and final night, we saw a scene that was very different

1916? How did he survive to be a soldier in the Second L. " -
from the others. Samuel was waiting i1n a café iaslondon. We could

World War? And what’s his connection to this museum?” ' . .
hear celebrations in the street and we could hear people shouting

I said to my brother, changing the subject.
- e '3 ging ueJ that the war was over. It was 1945, theSecond World War had ended.

Whoever this soldier was, he didn’t age. Something was opening S B o e A R o T £ 8 T o R

doorways into his life, and we were being pulled through them.

7 - 9P - was. But Samuel was dressed in full uniform and he was holding
YHedgeisna warning that, it/svabout . te happen,” said Ellietits a small box. He did look a bit older now; I thought I could spot
e anScast NOMSCN|U'S,ERb C FoncolMget gpul led s R4 chiesfiesitygrey fhairsiin his headigits “wel watched M youne weman

entered the café and sat down opposite him. She had a sad look
“Shall we come back tomorrow night?” I said. ’ i , j
in her eyes. We were watching from a distance, the scene moving

“How do we control it?” Elliott asked. around us, like we were' inside a palnting that® had come CERSSiffe.

“Maybe*Wek can’t,” I said. “But I think we should try.” The woman was speaking in a low voice to Samuel and her voice
was shaking slightly. I could see Samuel’s face and I was

aware for the first time of what striking blue eyes he had.

: ; .
So we returned the next night. I can’t describe what happened “Thank you for meeting me,” she said. “It’s very much appreciated.”

next, but we began to learn how to control these portals through
time, whatever they were. It was like the whole museum was alive “It was my pleasure,” replied Samuel.

with sounds and voices,: and 1f you listened, and channelled T ‘couldstell /from Ehewscend thats thei Mere: Moy s,

them, it was like turning the knobs on an old radio. Wherever e T e e i e R T e e

we went, we saw the same man - Samuel. We watched him come home
from the First World War, unhurt from all the fighting. We saw “I couldn’t believe.it when they told me he was
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dead,” said the woman. @I had so many plans for him scene completely evaporated and we were back in the museum.

coming heme. I gotsso many letters from him.” . _
The museum was quiet and dark. It was almost morning and

There were tears streaming down her cheek time for us to go home again. We climbed back out of the
now and Samuel took her hand. window and stood in the early morning sunlight.
“Was he afraid? When he died I mean?” asked the woman. Suddenly my brother turned to me. There

. ; ; : . was an excitg® look in his eyes.
“Yes. A bit. I was with him. I stayed with him

Mpd talked to him.” replied Samuel gently. “We need to tell people about this museum.
A We could make our fortunes!”
“How did it happen?” she asked, slowly.

“There was a sniper,” said Samuel. “He took 7
a bullet that was meant for me.” we /w‘w.
Now it looked as though there were tears falling down W

Samuel’s cheeks. He held out the box to the woman.

“These are a few of his belongings. There are some letters in a. We should tell people about this museum.

hernceWcoly@™ L  thinkss Hevnever' got Y round® e Sending ™ ehen & .
b. We should keep it a secret between the two of us.

She took the box and slowly opened it. She began to look through
it. Her tears turned into full sobs now and she broke down in the
middle of the café, in front of all the bystanders, Elliott and me.

DTS ® 117, L GINESS O1a1ay7,1
ShEETIEECTISCMSN ST EES

hard you being here.”

S UIStERcameEshere. o
tell you how brave he
was. How he saved my
life. I wanted you to

remember him like that.”

She smiled at Samuel

ChiroilelhishieraSs ol st

“Thank you. Thank you
seMmuchi siher¥sakiey;

taking his hand.

“If you need anything,
call on me,” he said

and squeezed her hand,
And has he did so, the




As I said this, Mr McEwan looked at me, and for the first

time, I noticed that he had the most brilliant blue eyes.

Suddenly he stood at full height so he

was towering over us again.

“I never gave you my first name,” he said. “It’s Samuel.”

Ellbdieoft san@eT both'  fiened Jaround. .There, sffoodrbehind s, was

Mr MecEwan. -He had a. smile on his face, and I couldnit tell if So Samuel: McEwan took us up ftorthe little,room he* kept

it was because he was feeling triumphant that he had caught us, above the museum. I realised that this was the 1light &

or because he knew a secret that he wasn’t telling us. Neither that I must have seen from my bedroom window, because .

of us had heard his footsteps, and for a moment I wondered if it was clear that Mr McEwan had continued to live

he had appeared from some window, or pocket in time himself. here, yeven after the museums had beent shut down.

“Seen everything that you wanted?” he said, the smile on His room was the strangest mix of styles and periods. There

his face, but the eyes clearly trying to figure us.out. wasan ‘o l'df grand®rather clock infone  cornerromsthcisEo®m); y

whilst the bookshelf in the corner had clearly been bought

“What do you mean?” I asked innocently.
Y Y from Ikea. The radio in the corner looked like one of the

“Breaking into my museum in the middle of the night,” he said. old wireless radios from the Second World War, yet he had a

rea llyasnic W HDIW Syhilch S5 1 1 ottt eou 1 dn o8 Si#OP IS A g at.
NS o olmesmiiseum s anymore, é recerzedNE ot equickly.

“What are you doing just standing out here anyway?” McEwan sat down in an armchair, and Elliott & Sarah sat on a

small -sefa opposite him. It was as he sat down that I jnoticed

LREeroaten My i Lo o R = L TN CE Al for the first time how tired McEwan looked. His face was

g B A SlIC L DGO 2T B VeuSg Al M Lonte ™l pale and there were dark circles under his pale blue eyes.
MERNEc ML L O geifne - o dalllliitihelgpol iic'el ang
have them ask you why you were trespassing?” “I should start by saying I don’t know what’s happening,”

he said. “I have always been able to.use those doorways,
Elliott and I looked at each other. Then Elliott

nodded at me. I walked over to Mr McEwan and he

but® i4ver neyvem¥meimstwe Ychitldrensswhos could &
leaned down so I could whisper in his ear. Ms thath what Sthey¥anre? Ell o6t ~asked. " DocmwaysPd

e semtsetmeis inagical,” T said. “We heard a voice calling to us, “You can call them whatever yeu want,” replied Mr McEwan.

and when we went in there, it was like we...travelled in time.” :
“Where did they come from?” I asked

He looked at me, as though I had told him him. “Are you a magician?”

the secrets of the universe. b
NN©), 4 1012 Ml WIGISIES WRicy) - ©ilels“

“Youtravelled in time?” he said. ; : :
Igishoeksmy head tof Indicatesthiat, sivehitin it mundESrcisae

ARSI Gl el Ea s e WEE N o e e ol lowed! Fhisseman), S amuciss Fhneigh ; : ! ;
. “How much time do you spend thinking?” he said.
time, and he never aged, and wherever he went we followed him. [
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ENEYe i shrtggeds, &

DA Wig = 2 T S 5 kel

YAplors, sthat”sk right. AllL thesesthoughts fturning overwin
your head and you’re only nine, ten? Now imagine if you were
over one hundred years old. How many thoughts do you think

you’d have then? How many things would you regret?”

{didn’t reply, because he was right. I was thinking about what he

had said! McEwan leaned forwards in his chair as he continued.

“Did you know that the human being only uses a tiny portion of
his brain? Imagine if he lived for a century. Do you think maybe
he could start to do things with his mind that maybe he never

thought possible? What if he could bring his memories to 1ife?”

“But how can we see into your memories?” said Elliott, rather

impatiently. “Why can we hear them and touch them?”

“I don’t know,” said Mr McEwan. “It’s @iyl @I, Maae] TE@ | Bl amabiclal
me " Maybega power greater than.mevhassallowedtsidu woNsee

into my memories. Usually only I can walk into them.”

“Why go back into your own past?” I found myself .asking.

“As a reminder that I'm here to help people,” said Mr McEwan.
WiEle-Cl® 70Ul el aliet I Elsiidalel Jn il

WRE"S LElaals  Jeustelale) ™ It iaat iy N SealElgy, WILHE ‘Sia t=icl In@mEn ety
years ago, and founded this museum. It’s sogfull of history,
memory, heritage, the hopes of this community, .and I found I
could channel it, and walk into my owa memories. Like 1L« S2el,

I'm using a part of my mind that I didn’t know Sfisted.”

Mr McEwan rubbed his eyes. I wondered if ye should
leave him alone, because all the questioning might

be *firingehim out. But Elliott persisted.

“How come you’re so o0ld?” he said. He had

always been rude to old people.

“Death’s ;neoE a person, 4 saitd El b ottRagain.  NEsphe?

“I never said it was a person, but it comes for you. Whether

you believe in it, or not, it comes for you. It came for all the
men on the battlefields of the First World War and they greeted
it because they were brave men. When it came for me, something

S \riiselntoj ol Telalchinibiey, ALoYo)y « alic - abial JelalE. @E, IR clilchn’/ € GiEEEiE Lt

“Why not?” I asked. I had never thought really thought

about whether I was frightened of it or not.

"I don’t know if Death® is¥a ‘persen 4Nsandssamucilh s iciloelssdaiREehacni=
to differentgpeople. Some are ready for it, and others try to

escape from it. I looked away from him, and he took someone else.”
“That nurse? Anna?” I said.

“Yes,” he said. “A few days after she saved me from dying, she
died herself from a fever. And I got better, and they sent
back out to the front line. But I never looked death in the
eye again. And I thought I just got lucky, but when I was

in the trenches, nothing could hurt me. Grenades would go
off, and I would be unharmed. Guns would kill my comrades,
but the bullets never seemed to hit me. T lost so many of my

friends and loved ones, but I, stayed completely safe.”
‘M

“I got home from the’'war, .and went back to normal life, but ten

He stood up and lookediout of the window at the town.

years passed and I realidised I:wasn’t aging at the same speed
as everyone else. NGBS Cerstand it, it frightened me. I
e HisedWil S could: never gty ccluseR | fuitcanmlidn’t Mekie) SEemi
would outlive anyone I fell in love. I didn’t make any friends,

because they would all die and I would be left alone.”
“And then you fought in the Second World War?” Elliott interrupted.
Mr McEwan nodded.

“I knew that no one would notice me, so I signed up as a fresh
recruit under a different name. I could feel my body agiflg, but it
was so slow, and no matter where I was, or what happened to me, I

could never be hurt or wounded. I realised that if I wasn’t going




tor die,  thempl shellidEsisartdse™helipepecopilet whioy were sisEhicismayioewT

was saved for a reason. I could be a force.for good, for change.

I thought of the memory "o McEwan' sat imn,the cafe,

breaking the news of a comrade’s death to his widow.
WSo syoulviegha de loFsgssnames,  Ehen? 4 isa B ot t.

“A name is just given to you by the people who love you,”
said Mr McEwan quietly. He placed his head in his hands.
“I've aged and I don’t know how much longer I'l1l be alive,
but while I am, I made it my mission to help people who

are lost, or lonely, or need help in some way.”
RHS DS heowEadERTRa sked .

I don’t know. I only know when I see the person. Perhaps we

were meant to help each other,” said Mr McEwan, smiling.
“But living forever would be amazing!” Elliott said excitedly.

SERdOnYERcnoabout that young man,4,sadid NMesMcEwan, ST
think we know to love our lives because we know they

ikl Siels  Noulia ILAES, Yokl 1EeXe)  MbICIaL «clnGiega - Thinl | akic s

For a moment Mr McEwan looked at Elliott,
aunel, 1TILLteEE. JleYeld=e!: aig iene. flleoic

“But why are you letting this museum close down?” I said.

PNASIE Galies & st hcr ol Sides world Sits®econeerned, this is_just ‘an old
museum,” said Samuel sadly. “No one is interested in history.
And I can’t tell the world about my secret. So all I can do

is leave. I can’t help those who don’t want to be helped.”

“You sshould stay,” Elliott protests. “This place is

amazing, someone needs to keep it going!”

“Well, unless you have any bright ideas young Elliott,
I don’'t think there’s much chance of this town riding

to my rescue,” replied Samuel, with a small smile.

We looked around his little flat. It had become his home,
his little world, turning at a different pace to everyone
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else. What would happegmto him if had to leave it?

The day had now trﬁly:begun outside. All that could be heard

was the ticking of a clock. Mr McEwan suddenly sat up.
“You had better go, your parents will be worried about you.”

Our Mum was furious when she found out that we’d been sneaking out
every night, but she was so tired from looking after Dad that she
djidn’t stay angry for long. We went to school and tried to go about

our day :as if we didn’t know this strange and magical secret.

The weeks passéed, and we heard that the museum was to be bulldozed
to the ground and Mr McEwan wWas going to be evicted. My brother
and I longed to tell someone about what it was that they were
destroying, but we knew that many adults wouldn’t believe in magic,
so we kept our mouths shut. I thought: abotg Mra MeEwan arilioe, ool
all the history that he had lived through and wondered if it would

all be forgotten if :this town destroyed his beautiful museum.

One evening, Elliott came into my room, and he looked
as though he might cry. I knew what he was about to say,

because I had been thinking about it for days.

”

“We can’t let that museum close down.” I said,

before he could even open his mouth.

“We have to tell Dad,” he said, almost in unison w#th me.

“That’s just what I was going to say,” we both said at the same time.

We told Dad what we had seen in the museum, and I
think we were both afraid he would never believe us.

But he just smiled and said. “Of cour®e I do.’

We told him about Mr McEwan, how he had lived for over one
hundred years, how his museum gave you thé power to step back
into the past. My Dad listened to our stories intently. We told
him about how Mr McEwan had begged that the m@seum not close

down. When we had finished, my Dad got to his feet and said.
“Well, it’s time we took action, wouldn’t you say?”

My Dad called everyone in the town he knew. He stood in our living
room and paced up and down. He cal¥led school friends, army friends,

anyone he could think of. He called the local newspaper. He told the

editor that he was a war veteran from Irag who was disgusted with
the manner in which the museum had just been allowed to close down.
He said that he would be outside the museum the next day, protesting
its closure. Sure enough, the next day, my Dad and what seemed

like half the town were outside the museum. Everyone was holding
banners and placards. The whole community came out in support of

the museum. It was one of the amazing things I had ever seen.
A local journalist interviewed Dad for the local nightly news.
“Why the sudden interest in this museum?” she asked my Dad.

“"This museumygis a symbol of our national heritage, a testament
to the sacrifice of the men who have died for this community.
I am ashamed of the people who would close this museum

down,” said my Dad, looking straight into the TV camera.

I was so proud of him that night when the interview was broadcast
on the news. The presenters had brought the head of the local
council on to the programme. He spluttered and stammered as they

asked him why such a treasured museum was being allowed to close.
“I am sorry to say we can no longer afford to keep it open,” he said.

“But can you really put a price giBle ‘WMemori@sSsiOf a whole
town?” asked the presenter of the news show, furrowing his
brow so that the coumcillor looked very ashamed indeed. \"-hpf"

A few days later, my Dad came home waving a newspaper triumphantly
and showed Elliott andusme ~the news!that the decision to close

the museum had beerdgEgmesrsed.”"The local council had found

some ‘new money’ to keep the building open, and it would get

a new wing to commemorate the soldiers who were serving in

the wars of todayys*soldiers like my Dad who served in Irag

and Afghanistan. Dad told us that he had been invited to cut

the ribbon at the re-opening of the brand new museum.

A few weeks later, Elliott and I decided to visits the museum after
school to tell Mr McEwan how happy we were and to congratulate him.
When we got there, there was a woman with big half-moon @lasses
working on the front desk. We had never seen her before, and she

seemed very surprised when two children asked to see Mr McEwan.

“I'm afraid he doesn’t work here anymore,” she said.




Nihat Jdon youme o n NN Eic) - =Wsentc .y ihi' s

TMshi s musetm,  fher CandE Rl caviers

“He moved on, told everyone here that he was moving onto
another town. Something about someone needing his help
somewhere else. I don’t know, I didn’t really understand
hiis, explianatiogk, He® left"™ i n v a¥hurry, sff you ask me.

Didn’t seem to want to stick around to celebrate.”

“Did he say where he was going?” I asked.

RN a Fralidi-not Ydear,“usaid the womelMERXDid yousknows him?
RIS e e vmsweilslt Z Lw siavid.

My brother and I thanked her and went outside.
We looked at the museum, which now seemed to be

gleaming in, the bright sunshine of the day.

“No one will ever know who he was, will they?” said Elliott, sadly.

”

DM NS I sfionas e, that’s the way itishsuppesedstor be.” )T said.

“Why do you think he wanted us to see all those wonderful things?”

“He just wanted us to remember,” I said, thinking of the
strange voice that my brother and I had both heard. “I
think he just wanted this whole town to remember.”

We would never find out who, or what Samuel really was. No-

one in the town talked about him again. It seemed like he was
a spirit, or a stranger whose name is always on the tip of your
tongue, but who you can’t quite remember. I asked my Dad if he
thought Samuel could have been an angel, and he told me it was
about what I believed. I don’t know what I believe, I am too
young to know everything. Those who think they know everything
are spoiling life for themselves. Whatever Samuel was, he had
eplzENNPE BTy Bhaasand W asgi fe SMTesme, he had givengiEhe gi¥F
of endlessly questioning and wondering about this strange magic
I had encountered. If you’re always questioning, that is one of

the best gifts you can have and you should never lose it.

And what about the gift he gave my brother? I think I finally

one day after school, when my brother had Zaid round
to play on his¥Xphox. TEWEISIREINSIOEEsMGleEy st
the horrid names he had called him at school. They

have remained the best of friends ever since.
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and Sarah stand outside the museum.

"

Il Ll @iEiE

Sarah: What is it? *

: w

TR 22 st ?
Sarah: The voice.

HINS ) it I O SR eba ol Ry IS TE S TE on 4t Tish @)
in my head, and I could hear it calling me. And I

had this 'feeling that you were in trouble.

Sarah: I heard itfand thought the same about you.
A pause. They.both look at the museum.

HILIL e s W™ Sihetlllch cfe, aimg

Sarah: What?

Elliott: Maybe the voice is telling us we need to go in there.

@
Sarah: Why?

Elliott: I don’t know? Someone is trapped in there? Mr McEwan?
[

2" Sarah: He'd"left. No onevknows where he is.

Elliott: Maybe not. Maybe he needs our help. u

Pause.

. 0 .
FEl8] e tie® JinfE sweEMg e 1ink: e
Sarah: Yeah. Yeah. We go in together. ’

™~ .

Elliott: Are you scared?

Sarah: No. Well yes. I mean, what if the
voice is some kind of evil K ghost?

Elliott: An evil ghost trapped in a museum?

Sarah: You don’t have to say it like I'm an idiot.

Elliott: Only because you sounded like one.

Seeelay  SIaslE .. bjoq Gﬁ
: &

Elliott: No you shut up.

Pause. They are done squabbling.

Sarah: So we go in together.

LI GEES Rilglhicg

Sarah: On three?

Elliott: One

SaEalng  TCgwmy

Elliott: Three..

A moment. They both stride purposefully towards the museum.
-

Sagol o¥e. g L]

Film 8 5

LY w1 1

R .n\_ut,,_g...m«

Barah and " Flliott outside the

-

R R BT ori,s liet’s gosback.. EMlibtt.

BRI ot 2" T camit. .

Sarah: Elliott come on!

Elliott: I need to go in there.
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Sarah: Why? < Sarahk "Nest Mo,
Elliott: Because it fegls like whatever’s in Theys stand®theres.

there is magical. Don’t you feel it?
Sarah: Go ,on thens

Sarah: Yeah.
Elliott: Fine.

NS o EERNTiE iie e 'S N ke Swelishonl'd™ gomitn' s tthiemel T
They turn arglind and walk back to the museum.
Sarah: Why us?

Elliott:= Because life is so boring and,k ordinary, and all -
' ] End of Film
that happens tguager family is that our Dad gets sent away
to fight #h wars that have nofeing to do with him.
Seusellng LSOR

Elliott:So real life is unfair andrfwhat”s dn therewfeels maCecel

and’ exciting. I thinkJsthat”s. why I'm standifng henc 8 Tdon“sRknew.
St SESEtEhEt what FyoumETtn l?

Elliott: So maybe we should find out what’s going on.

SarabhelEsinel s Finetwe/ Blig e back ink

Elliot?: We? .
Sarah: Yeah.” Course. «Mm coming with you.
BIALGicEes. eouw

Sarah: Someone has to make sure you don’t get in trouble.
BIHNOEEES  SEUESIN o %

Sarah: I come too, or else I'm telling.

Hilliettis Fine.

They stand there for a moment.

Sarah: So we going back then?

ImLiLalOidie 3¢ NSzt ]

Sewcelag® Your . ilrEhe.

BM]iott: I thought you were going first.




i e Harry: Yeah. I'm nineteen as well. Name’s Harry.

Recruitment Officer: If you can’t remember your own

age, wyou might¥striuggle *ims tcsarmy e Blas

y Samuel: Sorry. Yeah.sWe'repjust exXxeiegce !
gt

7 ; ._.
’[z 4 ol 7 Recetstsmenie IO Ffiicer Sult SsHan fesc e isngisaitme VoIl
Lk < always remember where you were. August 1914. Treasure
A recruitment office, Greater Manchester, 1914. Elliott and Sarah are this moment, if you don’t mind me saying.

now Samuel & Harr two young men. Their every action in this.scene
. 5 i Samuel: Es this really 19147
should illustrate that they are somehow out of their own bodies. As
the scene begins, they are being questioned by a recruitment officer. ReCrpitmentueifiicer:iive aNtMEenas ca ity sy o1

3 gone soft in the head or' something?
Recruitment Officer: Names?

i . YA - Samuel and Harry look at each other and suddenly
Samuel is silent. He looks at Harr Sarah).
v ) feel reality dissolving around them. They are

Samuel (Ellieft): Sarah? transforming back into Sarah and Elliott.
HarryA(Sarah)® Elliott? ITialol el " 1Tl i

Samuel: No, we’re..those aren’t our names.

We're called something else.
Fibm B

A recruitment office, Greater Manchester, 1914. Elliott and Sarah are

Harry: Samuel. Your name is Samuel. -

5 1 . r
R -, O oI L0 e QN I~ Ol Pe SRS now Samuel & Harry, two young men. Their every action in this scene

] 14
I O I e B O Ry R g S s Te Ny AT eI T e e should illustrate that they are somehow out of their own bodies. As

1 1 2
SR T AR S S S L sk the scene begins, they are being questioned by a recruitment officer.

. A 4
R A e TE Bo, SIYTIRD. Recruitment Officer: Names?

Recruitment Officer: Oh brilliant, you have voices. e ) e RN Sl e e e

Well could I have your names please?

Samuel (Elliott): Sarah?
Samuel: Sam. Samuel. Samuel Ford.

Harry (Sarah): Elliott?
Recruitment Officer: Right. That’s good to know. Age?

Samuel: No, we’re..those aren’t our names.
R ey A Ol Uk We're called something else.

: . . P
Recruitment Officer (to Harry): And you? e e T e iy R e e

H abie ez Bl rairay 28N R e

Samuel: You’re nineteen as well. 9
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Recruitment Officer: ngﬁ, veMgot ol o speeople
to get through here, so if you gentlemen aren’t here

to sign up, would you %indly move along?
Samuks "Wefdon ‘& bellongwherer
Recruitment: .Excuse me?

IRlg Ereyz8 WSlathe  Bie) JillbleiET

Recruitment: Sorry, can I get your real names please, or

are you just going to continue to waste my time?
.:r;w-‘;_:; f

Harry: He doesn’t mean it.

Samuel: We were in a museum.

Recruitment: Well that’s really interesting.

Samuel: We’re not really..this is not who we really are.

Recruitmemt: Look I’ve had enough of this. Could

someone move these two along please?
Samuel: Are you listening?

Harry: Shut up, we can’t let people know who we are.

Samuel: What’s happened to us, do you know?
Hahsa SR s o nrayss hiesEtall kiiinigMemis o e sl

SetinuEil g IV iwiaeE,, WELLE i sEnicinE IEUEUHEEH

Ea

Recruitment: We don’t need any nonsense or

strange fiction in here thank you. *
2] ry .

Samuel: Don’t you understand, this isn’t my body.

Recruitment Officer: Right, I’'ve had enoughgof this. If you’re going
to waste my time, then get out of the line and go'join the theatre

or something. Or come back when you’re really Feady to join the army.

Samuills I telllng: Ela@ SEieblicia drbinss,

Suddenly there is the effect of reality suddenly snapping
back. It is as though everything is melting around them.

Samuel and Harry are becoming Elliott and Sarah again.

Bnd of film.




-
Anna (Sarah) is standing over Samuel in a hospital

bed. Around them, can be heard the noises and shouts
of a World War One field hospital. Belgium, 1917.

Samuel: Please, please stay with me.

Anna: I can’t, I'm sorry, someone is calling my name, I need to go.

Samuel: Please don’t leave me here.

Anna: There are people all around you, other nurses, you’ll be fine.

Samuel: I'm so scared.

Anna: Where am I?

Samuel: What? -
Anma:Sihatlis the year2l TTudondwkneowmibs'ss sisn’ & my. Eime:
Samuel: The Somme. We’re near the Somme aren’'t we?
Anna: Yes of course. I was just testing your memory.
Samuel: ¥Please don’t leave me.

Anna hears someone call their name.

Anna S shalze *t0.  gon

Samuel: Let go of my hand and he will take me.

Anna: Who? Who is going to take you?

SeinuEEED ot SEbca e ssgeifngeto. comertor, me.

He’s in this room. I can see him.

Anna: How do you know?

Samuel: I'm dying, I can see him. That’s how I know.

Anna: I hayve to go-siRleases .Eheregarefto0, magy,

people I need to see to. I'm so sorry.

She wrenches herself away from his hand, and
walks away. As she walks, we begin to become aware

of the reality dissolving around her.

IFinol @uF 17 L L)

Anna (Sarah) is standing over Samuel in a hospital bed.

Around them, can be heard the noises and shouts of a World
War One field hospital, near The Battle of Verdun, 1916.

Samuel: Please, please stay with me. Don’t leave me alone.
Anna: It’s alright, it’s alright, - llmenoltgoing anywhere.

Samuel: You have to, you have to keep tight hold
of my hand otherwise he will take me.

Anna: Who? -

Samuel: Death. I swear I can see him. He’s

standing right behind where you are now.

Anna: There’s nothing behind me.

Samuel: Are youtsure?

Anna: There’s nothing behind me. I'm not supposed to be here.
Samue l T Nonel offuis farel suppoSedet cMoERghch:cRsifor7cl

Anna: This isn’t real, is it?

Samuclsf RO course! SEatch

Anna: Where are we?

Samuel: This is Frdgce, 1916.
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Anna: Who are you? ®

Samuel: I'm just a %ol@ier. I’ﬁ no one.
Anned:@Thatis not true.

Samuel: Went and got myself shot, eh?
Anna: What happens if you turn around?

Sgmuel:, He will look into your eyes. You’ll die.

Annak WoudveNget asrevernMYeoulire’ intvaghospitall, Syeul e tinet

S 1: P1 AOn ALt

amuel: easei ?n eave meg:
Anna: What’s behind me.

Samuel: Don’t turn around.

Anna/Sarah turns around. Suddenly, the reality begins to

dissolve around. her,” and Anna turns back .inteo-Sarah.

Jofalel eyt Il iy
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Film A

We are in 1944. Elliott is Samuel again, and he should

look exactly the same age as he did in the First World
War. There 1is wthing unreal, almost ghostly about

el QI UM TSIt a1 NG wevicdsa w,launded German soldier.
Samuel: I can’t help you.
The soldier whimpers.

Samuel: Do you speak English?

The soldier shakes his head weakly.

Samuel: I'm not supposed to be here. I don’t know how to help you.

The soldier begins to cry. He indicates to a

OUUSIEQ Al oL S wlyAligter Salial " igaE |\@lLIiEES

Samuel: What do you want me to do?
The soldier mutters something in German. .

Samuel: I don’t speak German. I'm sorry. I rcan’'t help you.

L
The soldier -is begging Samuel now. He looks terrified.

Leg
Samuel: I can’t. I'm sorry. I'm not go@ing to “i -
shiecicMyol bl canfthelphyou.

The soldier points at the pistol and yellsgat Samuel.

Samuel: This isn’t my time. I don’t belong here. This isn’t
real, you’re not real. What am I supposed to do? Please
tell me what to do. Why do I keep travelling like this?

Samuel hears shouting nearby. Someone is calling to him.

Samuel: ' MmesornryvaiTEhave®™to, go.

The German begins to cry again. Samuel looks at him for a moment
and then leaves him. As he walks away, he begins to sob. The world

begins to dissolve around him as he is pulled back to the museum.

®

End of Film &

Fn B @

We are in 1944. The French countryside. Elliott is Samuel
again, and he should look exactly the same age as he did in
the First World War. There is something unreal, almost ghostly

about him. He is standing over a wounded German soldier.
Samuel: I can’t help you.
The soldier whimpers.

Samuel: Do you speak English? _ ’j.\:'%\:'

Th 1di hakes his head SR
E NSO, e n S Saaike s ILS) Sk wea ;ﬁlv ¥

Samuel bends down swtﬂrat he is leaning over the soldier. W

e =

r i s @
Samuel: Can you undétrstand me? I'm not meant to be hiere wmy e
are pressing on, I'V_._%",:?P}:{'. t?,qu.e,:h"ftjl‘jthem I @zufie 1R g el

U] Pt

The soldier whimpers dnd shakes hgsshead.«He points to

de pisiEel Bhat wis 1yl ngacniEhcMeHEc L Gl e (=W

Samuel: I can stay with you for a moment.

The soldier indicates to the pistol again. Samuel

realises what he is asking him to do.

L1
Samuelt: ®T Swwon’ € s T¥cdn e ghiccMiyel SV s SN MER FoMSNC O ol .
He holds the German’s hand. ©

ISi@muell S 3T camgits s @

The German points over Samuel’s shoulder at something.




El .
< - k “,.' o
H "IL Samuel: What? What is it?

The soldier mutters something in German.
Samuel: What is it? I don’t speak German.
The German begins to cry. Samuel holds his hand.

S muef:" iweon/t speak®your" languagey: I/m sorry.qttdon’t " know
what: I’m deing here.® Mudon’t know who I dm M#1Ff ithis manyand wyeu
e NSRS HO ocpssni s SERHEIdA V1 R Ehe yirealllyyghel'd T h and s WHE P nss

i's hilstory,s I den’t "really. It’s loudsamd messy ands so . real.

The German says something to Samuel through his tears and smiles.
Semucil F HaBlEpretend yousesldime a foke or=something,. shal I* 02

The German lets out a laugh which becomes a sob.

SemuclM T/ mldeiicy, are yousin pain?2#*I'm SO SOrry.

He holds the German close as the world begins to dissolve

around him and he is pulled back to the museum.

IHalel" (e%e Il dLi] -
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Elliott and Sarah stood outside the museum. Morning.

ERSsIE E s Tk ik SO Gt E. i Sfmu S e Uiee el 1'd - bie g g@OtNMis T 83t £ Fa ct wonl

Sarah: Are you serious? Do you know what it is you’re saying?

Elliott: Why not? Imagine a museum where you can

time travel. Like, people should study it.

Sarah: We don’t even know how it works. Maybe it only works for us.

ENNETe o MlSoRMc“could sun i, we could*de teursf swe’d Joc Stamen s

Dad could leave the army and we could run the museum.

Felma e reBvoultilliismening ' te, yourscikt 3w Totss

around the time travelling museum?

milNMEfert: "BUt  whiath 6% 11t ceonilldBlo c MIEEE forsgood reaseons?
Like if we could go back and study other wars, maybe

we could stop these wars from happening.

Seizaltahoszen reatlll St hi.nle SiE4sittha t S simple?

Elliott: How can we keep it a secret?

Sarah: How will anyone believe us? We’d sound crazy.
Elliott: This is amazing, why not share it with people?

Sarah: Because what if people got their hands

on it who wanted to change history?
Elliott: How do you know they would do that?

Sarah: Because not everyone is a nice person. People get greedy.

Elliott: We don’t know that youscan change history.

Sarah: We don’t know anything Ellio&T.. The.power 'in that museum is

amazing. Maybe we’ve only seen the beginning of what it can do.
Elliott: What do you mean by that?

Sarah: We don’t know who put this museum here.

Or where this power came from.

Sarah looks at her brother. Elliott looks at the museum.
Sarah: Ok, we tell Dad first. Agreed?

FANLReFtER Whic tieloMszon sz hin e hie FTua o

Sarah: Dad will believe us. I think he’ll know what to do.
ILNlleeic 3 YEE wiscla Vol ias icalEiaie seAS SE LiTely/S o

Before Sarah can answer, they hear a voice off-screen.

Voice: So..have you enjoyed your look around?

End of Film

Elliott and Sarah stood outside the museum. Morning.
Elliott: Think . dbout it "hi stmuseumRecopmicDa YatuE OLiE ISt MainiaalC e O mbs

Sarah: Are you serious? Do you know what it is you’re saying?

Elliott: Why not? Imagine a museum where you can
time travel. Like, people should study it.




Sarah: We don’t even know how it works. Maybe it only works for us.

Elliott: So? We could run it, we could do tours. We’d be famous.

Dad could give up the Army and we could run the museum.

Sarah: Arelyou® listening te yalrself? Do=you .think this

museum will fix everything wrong with your life?

Bl L oitdts BN Bini-swintie sk weoullld®S beM i sed® for goeiMrcasieon's?
Like if we could go back and study other wars, maybe

we could stop these wars from happening.

Sarah: Do you really think it’s that simple?

Elliott: How can we keep it a secret?

Sarah: How will anyone believe us? We’d sound crazy.
Elliott: This is amazing, why not share it with people?

Petacin: S BECES SR E. S no jjusit going te magic
Dad home. Real life isn’t like that.

Elliott: What do you mean by that?
Sarah: Elliott, this stays between us.

EilNifott:ss And how asre  yoluagoince toMsisepmnc

Selmalh:- RS you, telilSpeopilie, wthen wer might get peoplesdescending
on this town who shouldn’t be here. They might see what

that museum can do and they might not use it for good.
Elliott: Like how?

Sarah: What if you could go back and change
history? What would happen then?

Elliott: How am I supposed to keep this a secret?

Sarah: Maybe we’re the only people who know about it, maybe that’s
why we heard the voice. Maybe that’s how it’s supposed to be.

DILISIGE D oSk Ze™ = hsibnike St L SH L kemide st InyMoE s omeha ne?

Sarah: Maybe.

Before Sarah can answer, they hear a voice off-screen.

Voice: So..have you enjoyed your look around.

Endteisi.m
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A series of creative sessions aimed at key stage 2
classes, looking at situations and stories relating
to WW1l and the wider repercussions of conflict.

This series of six, one-hour sessions should be used in
conjunction with the “I shall remember” loan box. The artifacts
iFouncWinithclhoxs can  be sused tor helpt to biings the storys te

life and to give the sessions and experiential element.

At the end of each of the six stories the class is left with a
choice to make regarding the direction of the next part of the
story. This decision making process should lead to debate based
the principals and practices used during “Philosophy for Children”

sessions. For more information regarding Philosophy for children

sessions please go to www.pdc.com owﬁv.pﬁilos"ophyform&&_:

gk

The decision making process that is integral to each of the sessions
is designed to give the class ownership of the direction of the story

and to allow them to connect with the characters. The class can then

explain what they think will happen next via the creation of short
scenes or “Freeze WErames”. - The seenes cansthenSeseplioncecitia=hcs
using dramatic facilitation techniques such as “Forum Theatre”. For

A\Y

more information regarding “Forum theatre please go to

The sessions have been designed in such a way that the follow
on film for each of the stories can be used regardless of what
decision the class make. The sessions are intended to be used
in such a way that the class do not find out that there is only
one outcome regardless of their choice. This can be viewed

as being dishonest, however for the sessions to work fully

the class must believe that they are shaping the direction

of the story and therefore the destiny of the characters.

Each one of the six session plans contains more activities that

can be facilitated during a one-hour workshop. This has been done

to allow the teacher to pick and choose activities that can b
personalized to the particular wants and needs of the group. Howeve!

the overall structure of the sessions should always be followed.

L o
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S EiquiciEuTre¥ of ¥ sesshieons

Teacher reads the story, or a pupil could be
selected to read but they should be given

preparation time rather than reading it cold.

The class should be then given he opportunity to debate the
two possible outcomes and the merits of these. This debate
can be a traditional (sit down) discussion following some of
the practices of “Philosophy for Children” or the class can
express their views and opinions via the creation of short

scenes that can then be moulded and influenced by he audience.

The sessions are designed to cover required aspects of The National
Gl praive T
English Programmes of Study: Key Stage 2

History Programmes of Study: Key Stage 2

Taken from the national curriculum English

Lower key stage 2 (years 3 & 4)

“Pupils should be developing their understanding and
enjoyment of stories, poetry, plays and non-fiction, and
learning to read silently. They should also be developing
their knowledge and skills in reading non-fiction about a wide
range of subjects. They should be learning to justify their
views about what they have read: with support at the start of

year 3 and increasingly independently by the end of year 4.”

“Specific requirements for pupils to discuss what they
are learning and to develop their wider skills in spoken
language form part of this programme of study. In years
3 and 4, pupils should become more familiar with and
confident in using language in a greater variety of
situations, for a variety of audiences and purposes,

including through drama, formal presentations and debate.”

61
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Upper key stage 2 (years 5 & 6) Taken from the national curriculum

History Key stage 2 (years 3, 4, 5 & 6)

“By the beginning of year 5, pupils should be able to
read aloud a wider range of poetry and books written

at an age-appropriate interest level with accuracy and . |
“Pupils should continue to develop a chronologically secure

at a reasonable speaking pace. They should be able . .
knowledge and understanding of British, local and world

to read most words effortlessly and to work out how ] ] - . )
history, establishing clear narratives within and across

to pronounce unfamiliar written words with increasing .

the periods they study. They should note connections,
automaticity. If the pronunciation sounds unfamiliar, _

contrasts and ,trends over time and develop the appropriate

they should ask for help in determining both the meaning \ .
use of historical terms. They should regularly address

QiE el weEc! cinel [Heny Wte JjorenemncE it eemmaeitlly, ; ; . : .
and sometimes devise historically valid questions about

change, cause, similarity and difference, and significance.

_ , ] They should construct informed responses that involve
They should be able to prepare readings, with appropriate

. . . J thoughtful¥selection and" ocrganisatsion of relevant hissitorical
intonation to show their understanding, and should

_ . . information. They should understand how our knowledge
be able to summarise and present a familiar story in

. . : of the past is constructed from a range of sources.
their own words. They should be reading widely and
frequently, outside as well as in school, for pleasure
and information. They should be able to read silently,

In planning to ensure the progression described above through

with good understanding, inferring the meanings of . - ) . .
y EcadhsinCEhEMBN: T3S, "Wlo call sand" werild hilstory outlined

unfamiliar words, and then discuss what they have read.” ] .
bellows s teachelmsishouldcombine overview and depth studies
to help pupils understand both the long arc of development

. . . : SIne gdhes comp | ex iieyM ol Spoehis| C™a'S P ECIESulo N EN TR Fe mis:
"Specific requirements for pupils to discuss what they are

learning and to develop their wider skills in spoken language
form part of this programme of study. In years 5 and 6,
pupils’ confidence, enjoyment and mastery of language should

be extended through public speaking, performance and debate.”
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In addition to this the sessions cover the following

specific statutory requirements for years 3, 4, 5&6

Refs to National Curriculum Statutory Requirements years 3&4:

Reading - comprehension

listening to and discussing a wide range of fiction, poetry,

plays, non-fiction and reference books or textbooks

reading books that are structured in different

ways and reading for a range of purposes

preparing poems and play scripts to read aloud
and to perform, showing understanding through

intonation, tone, volume and action

discussing words and phrases that

capture the readers imagination

checking that the text makes sense to them,
discussing their understanding and explaining

the meaning of the words in context

asking questions to improve their understanding of a text

drawing inferences such as inferring characters
feelings thoughts and motives from their actions,

and justifying inferences with evidence

predicting what might happen from

details stated and implied

participate in discussion about both books that are
read to them and those theater read to themselves,

taking turns and listening to what people say

Writing - Composition

composing and rehearsing sentences orally (including
dialogue), progressively building a varied and rich

vocabulary and an increasing range of sentence structures
organising paragraphs around a theme
in narratives, creating settings, characters and plot

read aloud their own writing, to a group or the whole
class, using appropriate intonation and controlling

the tone and volume so that the meaning is clear.
History

A study of an aspect or theme of British history that

extends pupils chronological knowledge beyond 1066

Refs to National Curriculum Statutory Requirements years 5&6:

Reading comprehension

maintain positive attitudes to reading and

understanding of what they read by:

Ty
continuing to read and discuss an increasingly —
wide range of fiction, poetry, plays, non fiction

and reference books or text books

reading books that are structured in different

ways and reading for a range of purposes

increasing their familiarity with a wide range of
books, including myths, legends and traditional stories,
modern fiction, fiction from our literary heritage,

andy b eoksisFrom e e el ailee S anc MsEE AN Sitonts

preparing poems and plays to read aloud and to perform,
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showing understanding through intonation, tone and

volume so that the meaning is clear to an audience
understand what they read by:

checking that the book makes sense to them, discussing their

understanding and exploring the meaning of words in context
asking questions to improve their understanding

drawing inferences such as inferring characters’
feelings, thoughts and motives from their actions,

and justifying inferences with evidence
predicting what might happen from details stated and implied

summarising the main ideas drawn from more than one paragraph,

identifying key details that support the main ideas

identifying how language, structure and

presentation contribute «to meaning

participate in discussions about books that are read to them
and those they can read for themselves, building on their

own and others’ ideas and challenging views courteously

explain and discuss their understanding of what they have read,
including through formal presentations and debates, maintaining

a focus on the topic and using notes where necessary

provide reasoned justifications for their views.

Writing - Comprehension

Pupislisi shou I'ds be s #aughtikEe:

plan® thieius waslstidne soy, * =

identifying the audience for and purpose of the
writing, selecting the appropriate form and using

other similar writing as models for their own

noting and developing initial ideas, drawing

on reading and research where necessary

in writing narratives, considering how authors have
developed characters and settings in what pupils

have read, listened to or seen performed

draft and write by -

in narratives, describing settings, characters
and atmosphere and integrating dialogue to

convey character and advance the action

evaluate and edit by -

assessing the effectiveness of their own and others writing

Bt St Ciay At

A study of an aspect or theme of British history that

extends pupils chronological knowledge beyond 1066

67



The Collectors

68

69



The Collectors

70

Subject: Length of Session: *
Comfli et gihmeugih® The 1™ Joleibye
Generations.

The 1link between an object

B0 sl SCE y 1w 1.5 OBy,

Prior Learning:

Pupils should have some knowledge of the significance
of each of the objects that are in the loan box and an
understanding of the different conflicts and periods

in history that they are associated with.

Pupils will need some additional time prior to the start of
the session to research an object from the loan box. For both
the presentation task and the written task, the class should be
divided in to smaller groups and each group should be given a
different object from the loan box. The groups should research
both the object and the conflict that it is associated with.

Learning Objectives:

To develop an understanding of different conflicts that have occurred
threughout history. To start to explore the ways in which history

can teach us and help to shape decisions we make about our future.

The literacy task should be an extension activity that takes place
SN el =h iR SiEPeN BNSE SicE ot WIRE Wi sy necommended sghat*the 1literaey task
take place immediately after the session so that the discussion

and - EhieMdnanawwo nkwageisita | [ mee sh 7 n® thel®mdiindS et ¥ the spupiiis?

Success Criteria:

Engaging in appropriate discussions and debate relating
to subject matter. Developing a presentation that explains
the relationship between the object from the loan box and
the conflict it is from. To start to explore and develop
an understanding of the period of history and the events

that occurred during the time that the object is from.

Resources:

“A Solders Souvenirs” loan box from “Portland Basin Museum”

Loan Box education pack. Computer and white board.

Organisation: Support Staff Activities:

Access to smart board and Support staff can help with

speakers for the projection of the job of displaying the
the film. The session should be different objects around the
carried out in a suitable space class. Support young people
that allows room for movement. in exploring and researching
If the session is to be run in the objects on display.

a classroom table and chairs

should be moved to the side

of the space. The discussion/

debate section of the session

should be carried out with

(Ehelcilials Sy infsalie e e Lek
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Time:

10 mins

30 mins

SRk AS

Teacher’s Activity:

Read the introduction and
paLt fonetiofy thes sStony or
listen to a pupil reading
FhielinsroduciFiiontyoantal
of the story (dependant
@inl “lareyy, Clouls ORKE, ©hL

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as

to what they believe
firsEEheliiaghicMeolas ENOTE
action. Use facilitation
strategies taken from
P.4.C as well as drama
and the creation of short
scenes to explore issues
raised by the questions,
such as “Is curiosity a
good/bad thing?” “Should
you always follow your
Ly dal mEeFE?  Mieibilel el

be OK to break in if

*nothing gets damaged?”

Finish this section
of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B).

Children’s Activities:

Read the introduction
and part one of the
story or listen to a
teacher reading the
ACIEQCIBIEGIE L@y, [DELEL -l @l
the story (dependant
on how this part of

the session is run).

Participate in discussion
and start to create
arguments for/against
each outcome. These

can take the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene.

ye /h\{s_,,i

Time:

15 mins

Literacy Task:

Teacher’s Activity:

Ask the groups to present
their learning about

the loan box object

back te thed:cst ofsthe
class$r This task can
etelal: HiiedSeut in%ithe

style of a museum tour.

Children’s Activities:

Working in group’s pupils
should present back
their findings to the

e SR ofe £ h'e™ ellfa sishEsmhie
presentations should be
as creative as possible
and should take the form
of a museum tour. The
groups could incorporate
music and digital
technology in order to
make the presentation as

engaging as possible.

The groups should be asked to write up the research that they

carried out with the intention of creating a museum style display

iEoia = hEMeoslcetat ey haveslscen™ giazel.

These displays can be put up

round the class with the intentions of creating a class museum that

can remain in place for the duration of the loan box project.
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Subject: Length of Session:
Conhsici= hiEou ghtsThe 1 lnguiz
Generations.

What gives objects significance?

Prior Learning:

Some whole class discussion should be facilitated regarding
why the objects in the box have been selected. The class
should be aware that the things in the box are not just a
random selection of objects, but have been selected as they
hold some particular significance regarding the particular
conflict or point in history that they come from. The class
could carry out some online research to see if they can

start to discover the significance of some of the objects.

Learning Objectives:

To begin.to place the objects in the loan box in context of
their place in history. To develop an understanding of the
significance of the objects in the loan box and think of reasons
why these particular objects have been selected for inclusion.
To begin to understand how certain objects might be good
representations of particular points in time. To discuss why
different points in time hold importance and significance and

what it would be like visiting different points in history.

The literacy task should be an extension activity that takes place
after the initial session. It is recommended that the literacy task
take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

Success Criteria:

Engaging in appropriate discussions and debate relating
to subject matter. Developing a presentation that explains
the relationship between the object from the loan box and
the conflict it is from. To start to explore and develop
an understanding of the period of history and the events

that occurred during the time that the object is from.

Resources:

“A Solders Souvenirs” loan box from “Portland Basin Museum”
Loan Box Education Pack. Computer and White Board.
Organisation: Support Staff Activities:
Access to smart board and speakers for To assist during
the projection of the film. The session discussion and debate. To
should be carried out in a suitable assist in any research
space that allows room for movement. If relating to objects.
the session is to be run in a classroom
table and chairs should be moved to the
side of the space. The discussion/debate
section of the session should be carried R o

out wiith *the elass® sat jin a cirale.
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Time:

10 mins

25 mins

5 mins

Teacher’s Activity:

Read part two of the
SECIRyMOL 1 iisten’ to .a
pupil reading part two
of the story (dependant
on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as
to what they believe

is the right course of
action. Use facilitation
strategies taken from
P.4.C as well as drama
and the creation of
short seenes to explore
issues raised by the
questions, such as “How
do we know what is real
and what isn’t?” “Does
magic exist?” “Will time

travel ever be possible”

EEMTRESIClh & Sectieon
of the session with a
vote on which scene

should be chosen.

What the chosen

scene (A or B)

Children’s Activities:
Read part two of the
sty GrlisEentiEoa
teacher reading part 2
of the story (dependant
on how this part of

the session is run).

Participate in discussion
and start to create
arguments for/against
cach .ot come.® hese

can take the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time: Teacher’s Activity: Children’s Activities:

20 mins Divide the class in to Working in group’s pupils
smaller groups and ask should create a short
them to create a short scene that depicts what
dramatic scene where they conditions and life was
have gone back in time to Iike around the time that
a period when one of the one of the items from the
items from the loan box loan box would have come
would have come from. The from. The scene should
groups should keep the only last+*for as few
period they have chosen minutes but should contain
secret and then see if @IMIERE ME©) | cla YeEgeT O s
the rest of the class can class can guess what
guess the time and the period the scene is from.

object they have chosen.

Alternatively, pupils
could work in the same
groups they were in
during the last session
and they could create a
scene based around the
object they researched

during the previous week.

Literacy Task:

Ask the group to write a short story about a time travelling
experience. The story should explain how it is possible

for them to travel through time, where they go to and

what they experience on their adventure. The story can

el @onnectedaito thefolsieCiss) intche SIoeint b oxdgc e ¥ nisls e

about a time and place that is of the pupils choosing.
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Subject: Length of Session:

Conflict Through The Generations. 1 hour

The stories that objects
could tell.

Prior Learning:

Some discussion and debate regarding objects that the children
have that hold particular significance to them. A session could
be held where children bring in possessions that hold fond
memories for then (souvenirs from holidays, old teddies and toys,
etc.). The class could create a time capsule where they place

in objects that they think hold significance from present day.

Learning Objectives:

To start to develop creative stories that give some of the objects
a reason for being selected for the box and what significance

this object mfight have in a persons life or a point in history.
Pupils can draw upon some of the learning gained from the prior
learning section of this lesson plan. The children should start
to think creatively and start to develop appropriate stories

that place the objects in the correct point in time and give

reasonable, realistic reasons for why they have been kept.

The literacy task should be an extension activity that takes place
after the initial session. It is recommended that the literacy task
take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

Success Criteria: .

Engaging in appropriate discussions and debate relating to
subject matter. Developing a presentation that explains the
relationship between the object from the loan box and the conflict
it is from. To start to explore and develop an understanding of
the period of history and the events that occurred during the
time that the object is from. To develop creative responses to

the question “why has this object been selected or kept”.

Resources:

“A Solders Souvenirs” loan box from “Portland Basin Museum”

Loan Box education pack. Computer and white board.

Organisation: Support Staff Activities:

Access to smart board and To assist with discussion and

speakers for the projection of debate. To help with examples of
the film. The session should be objects that hold significance in
carried out in a suitable space their lives. To assist with the
that allows room for movement. creation of dramatic scenes.

If the session is to be run in
a classroom table and chairs
should be moved to the side

of the space. The discussion/

debate section of the session

should be carried out with »

mheaeliasis « SatFinea el nellics "
Q-‘:’:
%
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Time:

110 “imalns

30 mins

35, inaLinks]

Teacher’s Activity:

Read part three of the
story or listen to a
pupil reading part three
of the story (dependant
on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as

to what they believe

is the right course of
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised
by the questions, such

as “What happens to you
EliiEsye s7et @@ Milnaleln g
more important, to comfort
someone as they die or

€6 tend EoWsemeenels

injuries who might live?”

Finish this section
of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B).

Children’s Activities:

Read part three of
the story or listen
to a teacher reading
part three of the
story (dependant on
how this part of the

session is run).

Participate in discussion
and start to create
arguments for/against
each outceme. These

can  takes the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time:

15 mins

Literacy Task:

Teacher’s Activity:

Divide the class in to
smaller groups, then give
each group one of the
objects from the loan box
and ask them to think of
a reason why this object
might have been important
or significant enough

for someone to keep. For
example, a solider might
have fond memories of
playing cards with his
comrades over in Iraq
and this is why he or she
chose to keep the playing
cards. After the groups
have thought of,a reason
why an object might have
been collected ask them
to create a short dramatic

scene that shows this.

Children’s Activities:
Working in group’s pupils
should create a short
scene that shows why one
of the objects in the loan
box might have significance
to someone. This might be
because it represents a
particular event or period
of time or because it has
a more specific reason

such as a friend gave it
to them or it was a reward

for an act of bravery.

Ask the pupils to write a diary entry that documents a reason for

why one of the objects in the loan box holds some significance. The

diary Eentryvgshould be: written from*Che polnt ofisvEiewMofsthe’ ,person

who has collected the item. The diary entry could be written on

the day that the person was given the object or on the day that

Bhieyiddecider to_ kecputheMelvjec ta o exampile: itteeoulldybe  whisaten

on the day that a soldiers is leaving a war zone and they are

writing about the things they have decided to take with them.
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Subject: Length of Session:

Conflict Thfough The Generations. 1 laguse

Should we help our enemy?

Prior Learning:

Pupils should be given some time to discuss and think of examples
of stereotypes. Discussion of times when people have been
misunderstood or misrepresented could be had. Children could also

think of examples of times that they have been unfairly judged.

Teachers could use examples of German citizens who were alive during

WW2 who were opposed to the fascist regime such as Oskar Schindler.

Learning Objectives:

To develop an understanding of the complexity of certain
situations and relationships with other people. To look at
and consider the saying “Don’t judge a book by its cover”.

To consider the difficulties and internal conflict that may be
caused when showing mercy and compassion to someone who we
don’t get along with. To start to consider the importance of

seeing things from different perspectives and points of view.

The literacy task should be an extension activity that takes place
after the initial session. It is recommended that the literacy task
take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

Success Criteria:

Engaging in appropriate discussions and debate relating to

subject matter. To show an understanding of how it is unfair

to judge without first considering all we can about a person

or situation. To show an understanding of the importance of

considering things from different points of view and perspectives.

To understand how first impressions can be deceiving and

there may be more tor*a situation than first meets the eye.

Resources:

“A Solders Souvenirs” loan box from

“Portland Basin Museum”

Loan Box education pack. Computer and white board.

Organisation:

Access to smart board and
speakers for the projection of
the film. The session should be
carried out in a suitable space
that allows room for movement.
1f e sessicniisitT oMiselihatin. i o
a classroom table and chairs
should be moved to the side

of the space. The discussion/
debate section of the session
should be carried out with

e @ISl “SAL Lsisn WaMNekisE G el

Support Staff Activities:
To assist and contribute
to discussions and debate.
Help with examples of when

people have helped them.
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Time:

10 mins

ZORE 'S

Sy i =

Teacher’s Activity:

Read part four of the
SiEosyMor 1l isten' to a
pupil reading part four
of the story (dependant
on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as

to what they believe

is the right course of
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised
by the questions, such as
“Should you always try to
help a fellow human being
ae ok fcana” . MShoulld* we
show mercy to the enemy?”
“All Germans in the
second world war are evil

because they’re Nazis”

ERREERS g6 6 Ssect@ifon
of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B).

Children’s Activities:
Read part four of the
story or listen to a
teacher reading part four
of the story (dependant
on: hew ‘thi'separt *of

the session is run).

Participate W iscussion
and start to create
arguments for/against
each outcome. These

can take the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time:

20 mins

Literacy Task:

Teacher’s Activity:
Divide the class in to
smaller groups and then
give the groups the task
ofip thEnkd ngl of, ashtuaci on
where they might help
someone who they don’t
like. The scene can

take inspiration from
situations in school,
such as should I help
someone who is a bully?
Should I help someone
who has called me names
in the past? Should I
help someone who has
refused to help me in
the past? The scene can
chen *ber performed to

the rest of the class.

Children’s Activities:
Working in group’s pupils
should create a short
scene that dramatise
examples of when or why
there might be times when
we help people who we
don’t necessarily like.
The scenes should show
possible conflict within
the characters and how
it can really be hard

oW doWthe ™ Fighisth ney.

Ask the pupils to write a speech explaining why it is right to

help people. Tell the pupils that they are making a speech in

parliament and they want a law to be passed that says people in

Briton should always try to help others whenever they can. Their

speech can contain examples of when people have helped them

and when they

have helped other people.

The speech should be as

persuasive as possible and should give a number of reasons as to

WLSZ L INE ST Me R el t mande thet i gh€ SEh 1 ngetoNdesFoicliicMeEhicTrs)
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Subject: Length of Session:

Conflict Through The Generations. i Sheur

Persuasion

Prior Learning:

Pupils should have some time in groups to think about and
discuss times that they have tried to persuade someone about
something. What are the different tactics that we use when,we
are trying to persuade? Teachers can discuss with children ways
in which people have been persuaded to join the armed forces
and go to war. Children can look at and learn about different

types of propaganda that was used during different conflicts.

Learning Objectives:

To begin to develop an understanding of language and tactics that
are used when people try to persuade others. To start to consider
how much they would need to be persuaded in order for them to
sigﬁ up to go to war. To look at the language of persuasion and to

develop and consider arguments both for and against something.

The literacy task should be an extension activity that takes place

B Cel sl c WinhiGaraiIN S Ss Shleon T £ 1 s necommended, that #the literacy wask

take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

Success Criteria:

Engaging in appropriate discussions and debate relating to

subject matter. To consider and show an understanding of

different tactics used when trying to persuade. To create relevant

and considered arguments both for and against something.

Resources:

“A Solders Souvenirs” loan box from “Portland Basin Museum”

Loan Box education pack. Computer and white board.

Organisation: Support Staff Activities:
Access to smart board and To assist and contribute
speakers for the projection of to discussions and debate.
the film. The session should be To assist with the creation
carried out in a suitable space of dramatic scenes.

that allows room for movement.
FRFEETIS'E sisiilon™t S ToMh e run™.i ni
a classroom table and chairs
should be moved to the side

of the space. The discussion/
debate section of the session
should be carried out with

CNoe sISShysSait, et /€1 BE O
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Time:

10 mins

30 "o

BN Een'S

Teacher’s Activity:

Read the introduction and
part,onel ofi the sEony: on
listen to a pupil reading
the introduction part 1
of the story (dependant
on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as
to what they believe

is the right course of
action. Use facilitation
strategies taken from
P.4.C as well as drama
and the creation of
short scenes to explore
issues raised by the
questions, such as “When
i Sl JEalE] 0N /OT wzalEjlois

to keep secrets?” “What
things have more value

than money/treasure?”

. Finish this section

of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B)

Children’s Activities:
Read the introduction
and part one of the
SEoitya © dhlSeEn, Te) ¢!
teacher reading the
lacroclu@cion. PeurE i @i
the story (dependant
on how this part of

the session is run).

Participate in discussion
and start to create
arguments for/against
each outcome. These

@Ry calde ElE feimmn ©i
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time:

15 mins

Literacy Task:

Teacher’s Activity:
Divide the class in to
smaller groups and ask
the groups to create a
short scene where the
characters of Elliot and
Sarah are telling their
parents or a group of
their friends what has
happened to them. Ask
the groups how people
might react if they were
to hear such a fantastic
story. Would their parents
think that they were
making things up to hide
something? Would their
friends think they were
lying? Ask the groups to
really think about the
language we use when we
are trying to persuade
and how this language
can become heightened

the harder we try.

Ask the groups to
develop a persuasive
argument both for and

against going to war.

Children’s Activities:
Working in group’s
pupils should create a
short scene that shows
the two main characters
telling people what they
have experienced in the
museum. The people can
be parents or friends.
Pupils should draw upon
experience they have

of telling someone
something that they

found hard to believe.

N —

Ask the pupils to write a newspaper article that advertises /

tells readers about the opening of a new magical museum. The

article should tell readers about the fantastic adventures that

they can expect to go on when they visit. The article should

tell readers about the two children who first discovered that

the museum was magical. Maybe the characters of Sarah and Elliot

have made their fortunes just as Elliot suggested they would.

The article can tell the story of what the two characters are

doing with their new found fame and fortune. The article should

be as persuasive as possible and tell how the magical museum

is a new wonder of the world and everyone should visit it.
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Subject: Length of Session:
Conflict Through The Generations. 1 hour
P4C debate

Prior Learning:

During the session time should be given to review the previous five
weeks of learning and allowed the time to discuss key points or
issues that have stood out for them. Pupils should reflect on the
work that has been carried out over the previous weeks and start

to think about reoccurring themes that might become apparent.

Learning Objectives:

To develop thinking skills, to continue to develop the ability
to make reasoned arguments. In order to do this pupils should
gain a better understanding of the importance of listening to
others viewpoints. This in turn should help pupils to continue
with the process of developing their ability to make balanced
judgements. Pupils should be left with a deeper understanding
of the texts and the issues raised and how some of the themes

have relevance to their lives and the wider world around them.

Success Criteria:

Engaging in appropriate discussions and debate relating to
subject matter. Developing the ability to use reasoning skills
and shape arguments both for and against that are created

via a stimulus. To develop the ability to formulate ideas and
suggest them to other in a clear way, whist being open and
accepting to difference of opinion from others. The ability

to listen to and to process the thoughts and opinions of

others and respond to these in a relevant appropriate way.

Resources:

“A Solders Souvenirs” loan box from “Portland Basin Museum”

Loan Box education pack. Computer and white board.

Organisation: Support Staff Activities:

The session should be carried out To assist with the selection

in a suitable space that allows of themes/concepts. To make a

room for movement. If the session list of themes concepts. To
is to be run in a classroom take an active role during
table and chairs should be moved the philosophical debate.
to the side of the space. The

discussion/debate section of the

session should be carried out

Wasmhe Che, Classisaty Ik as Clsrcile?
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Time:

110 “nalalg

10 mins

10 mins

Teacher’s Activity:
Read the final chapter
of the story/ listen
to a pupil reading
the final chapter of
the story (dependant
on how this part of

the session is run).

Workings with the class as

a whole begin to draw out
the main themes/concepts

that have arisen in the

story and the work carried

out in previous sessions.
These could include
ElghiESRclEies), Bulsilcic)
fairness, freedom,
welfare, community,
nation, interpretation,
histery, truth, cause,

fairness, justice,

goodness, power, anger etc

Write these down on

either a white board

or flip chart paper.

Organise the class in
to smaller groups and
ask them to develop some

philosophical questions

that are created using the

themes/concepts that have
been collated previously.
You can simplify this
process by asking the
groups to take one of

the themes/concepts and
preced it with one of the

following guestion stems.

Children’s Activities:

Read the final chapter
Pt EhE Story/ ListEn
to a pupil reading
the final chapter of
the story (dependant
on how this part of

the session 1s run).

Contribute to the
discussion around what
themes/concepts have
arisen in the story and
in the work that has
been produced during

previous weeks.

In groups work together
to create philosophical
questions based around
the themes/concepts that
have been discussed.
Then select what the
group consider to be

the best guestion.

Time:

Teacher’s Activity:
e What is.. (e.qg.

What is love?)

e What makes .. (e.g. What

makes a friend special?)

e Would you be.. (e.g.
Would you be the same
person if you had a

different name?)

e How do we know what
(e.g. How do we know

what courage is?)

* Always or never
(e.g. Should we always
obey the law?)

e What if (e.g. What if
people had never learned
how to tell lies?)

e Is it possible (e.g.
Is it possible to be
normal and different

at the same time?)

e When (e.g. When is

happiness a bad emotion?)

e Who (e.g. Who decides

what art is?)

e Can we (e.g. Can we
ever know someone else
— or even ourselves

— completely?)

e Why do we say (e.g.
Why do we say ‘seeing

is believing’?)

Children’s Activities:

N ——
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Time:

10 mins

30 mins

Teacher’s Activity:
Ask each group to tell

the rest of the class the

question that they have

created. Facilitate a vote

with the class that will
determine which gquestion
is to be taken forward
to the next part of the
session. Votes can be
conducted via a number
of formats - Single vote,

omni vote, multi vote.

Facilitate the P4C debate
going through the stages
of a philosophy for
children discussion -
“IELISEE. wereldds Mot el Zuael
challenge”, “search for
EnENT “constErucE®™an

answer”, “final words”.

Children’s Activities:
Participate in the vote.

Participate in the
discussion/debate
observing the rules that

have been established

during previous sessions.

For more information regarding Philosophy for Children including

session plans please go to

www.p4c.com or www.philosophyforchildren.co.uk
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