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Remembrance of past conflicts is an important part of our

nation’s history. It is part of the common heritage of many

communities _ across this country, including Greater®Manchester? TR
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It means that we will never forget the sacrifices of those who . ]
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Nobody on our street liked Harry Sutton. Now when I say nobody
liked him, I mean nobody really knew him, because he was a grumpy
old man who had lived in his grumpy old house for as long as I
could remember. His hair was wispy and grey, he always seemed to
wear very greyfgéothes and he always seemed to have a very grey

expression on his face. He neyer smiled, and he never laughed.

iy

When nobody ever laughs and nobody ever smiles, that
usually means that you’re not very keen on making friends
with them. I wasn’t particularly keen on making friends

with Harry Sutton because he was so old and so grumpy

I thought Jarry was very boring. He would always come out

of his house at the same time every morning to pick up his
newspaper and he would always be holding the same grey cup
of tea in the same grey mug, and stare at the morning with a
grey expression on his face. I would always pass him on the

way to, school. If my mum was with me, she would always say.
SMOrsnErnIGgH Sl 7,4

He would always nod, very simply and quickly and

then go back to drinking his grey tea.
a

He hated children. That’s what all the children on our street
decitdecnms NreINsFo0d JonmEhe pavemen%}outside ?}§ ﬁoﬁse, aLit
you played with a football outside his house, even if you
were talking quite loudly as you walked past his window,

he would always knock very loudly on the window and make a

face as .i1f to say “Be quiet you irritating little“boy”.

My dad had told me that Harry had lived alone ¥or a long
time. I wondered if the fact that he lived alone was his
ReE SonERomlcrgMSORGrRImMPYA * BUt [ wash woung, fandwits Tsthought
about Harry then, I didn’t think about him for very long.

There was probably something far more interesting to do.

My dad had not been around very much when I was
growing up because he was in the army. This meant the

moments when he was home were especially magical.

My dad would always tell me stories of where he
went, the cities he saw, the people he met. I loved
the stories g@ much that I began to think that
when I grew ®p, I would want to join the army too,

so I could become the adventurer my dad was.

Shortly before this story begins, my dad was killed in a
place called Northern Ireland. Our house became very quiet
gukll- @if &l suddén, and my mum became very quiet. She would
still make my tea, and she would still take me to school,
but I often, she would come and meet me at school, and her

eyes looked red, and I could see that she had been crying.

My mum had amazing long black hair, and big glasses, and I
still remember the way her face would light up when my dad

came back from his time away. She fussed over him so much

when he was there, and talked about him to me when he wasn’t.

I remember my dad’s funeral. It was.a very windy and cloudy
day. We lived in a town with lotCSEESSM W tarymfdifs.lics, so

lots of the kids my age had dads in the arﬁ&. There were lots
of people out in thegstreet to pay their respects, and my

dad’s commanding ofﬁcér told me that he had been very brave

and saved a lot of lives. That didn’t make me feel any better,

because I really wighGeNnyif@adf{s,Milieshad been saved too.

When my dad died, and I was just about to go to the
local secondary school for the first time. I was scared
of going to a bigger school. Everything seemed bigger.
The buildings seemed bigger and more grey, the teachers
seemed fiercer and more imposing, the classrooms seemed
duller, with even more uncomfortable chairs than my

old school, that made me want to wriggle and ﬁdgét.

I didn’t want to be at "school ‘because without my dad &
there, everything seemed greyer and more ordinary, and I

wasn’t really interested in anything I learned in school.

N ———
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Sometimes I would slip through the school gates before the day
had properly ended, and hope that no-one would see me through
one of the classroom windows. They never did, and so I started
taking more and more time off school, going to the park, walking
into local shops and using the money my mum had given me for
lunch to buy all the sugary sweets I could afford. Sometimes

T woulld"Suist = tifrowt chieYcoinsento® mhe fountain 4 the town

square. I didn’t really care much about pocket money either.

There was one teacher I hated more than any of the others; he
was called Mr Chadwick and he taught Maths. He was going bald,
and what was left of his hair was quite thin and wiry. He had a
moustache that was thick and looked as though he never washed
it. When he told you off he would never shout. Instead he would
lean in very close until he was speaking in a whisper and you
could smell his horrible, musky breath. One day, he caught me
drawing on my maths book instead of doing the fractions work

he had set us. He leaned in very close to me, his breath almost

unbearable, and said. “I don’t know what your mum lets you get away

with at home, but in my classroom you’ll show me some respect.”
There was a cold fury in his eyes as he said it, and I couldn’t
help but think how much his eyes were the opposite of my dad’s,

who had always had such a warm and kind look in his eyes.

I hated Mr Chadwick, ‘and I couldn’t bear the thought

of having to look at wiry hair and smell his smelly
breath for the rest of the school year. So, for the
rest of the week I decided I wasn’t going to go to
maths. When the bell went for the end of my first lesson,

I was out of the school gates, and down the road.

There was another boy who I would often see hanging around
near the school gates on his own. He was called Danny Parker,
and he was the year ahead of me. I only knew his name because
everyone said his mum was the loudest mum in the whole
school. She would sometimes forget to pick him up, and when
she did, she would treat him like she didn’t want to take

him home, "often dragging him#fvery$Esoughly by*the hand, on
pulfiling fonShils eartdnds-tel limg him tof'get Hammmrhicic e A NS hE
teachers yelled 8T him for being lazy and clumsy, and I felt
a bit sorry for him, especially because they were starting

to yell at me for the same things. He had a very long,

very droopy face, which was also quite spotty and greasy.

Danny was perfectly nice to me, becdlse™I was someone

who he could get in trouble. But he could be guite wicked
and cruel. He took delight in squashing insects if he saw
them. He would make nasty comments if he saw someone who
he thought had a long neck, or a chubby face, on@anyone

he thought #ooked ugly or weird, JiMeven wthe' tiniest bit
out of place. He would shout and yell at random people in
the street, old ladies, men with glasses. He also liked

to steal; he was always taking magazines and sweets from
the local sheops ¥ifghe could. getiaway fremrits Bt JnePwasnit
mean to me, and he could make me laugh. At that time,
making me laugh was enough of a reason for me to be friends

with someone, because I missed my dad so very much.

We started to spend more and more time outside of school
and we would often talk about how much we hated it. One
day, he told me that his dad had run off and left his mum,

and we would often talk about how much we hated school.

MMy mumtdoesn!t (care fif Iim" 1n . schoolsor MO Sy ol awanit
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colknowr Ehestruth , & D%qpy said to me one day, almost proudly.

’

“T don’t think mine dqgs either,” I said.

“I don’t thinhk mine would notice if I wvanished

intof thin e Danny said:

I told him my mum was the same. She would often be out
when I got home' from school, and when she got heme, she
wpuldn’t tell me where she had been. I knew she had probably

been to my dad’s grave, but she never said anything.

One day, becauggpﬁ didn’t want to be in maths with Mr Chadwick,
and because Danny didn’t wan® to be in his history lesson, well@
snuck back to my house and played football in the back garden. My

mum went to work during the day, and so I knew the house would be

deserted. Nobody much seemed to care where I was these days anyway.

Danny and I played football for a few hours. We had some of the
best fun. ¥d had in ages. Danny and I made a goal out of our school
jumpers and would take turns doing penalty shoot-outs, pretending
we were in the World Cup final. That’s what my dad and I had

always done in the back garden if it had ever been a nice day.

But that nice afternoon was ruined by what happened next. During
one of our penalty shoot-outs, Danny did an amazing header.
Almost as if it were happening in slow motion; we ‘watched the

2

ball socar over my garden fence and into old Harry’s garden.

W alsE frezengttor the spet. W couldnieigerand ' aiskSHam nyton
ithe haltsShac S e cause” i M did, hefweuld kKnow that I was
playing truant from school, and possibly tell my mumg As
much as I didn’t care about what the teaéhers.agfschodl

thought of me, I didn’t want to let my mum down.
Danny didn’t seem to care about any of thi%s though.
“Here, help me climb over the fence!” he said.(

.}
“We can’t get it back,” I replied. “That’s old ﬁarry’s

garden. He’s like a vampire, or an ogre, or something.”

“Shut up, there’s no such thing,” said Danny, talking

“r

to me as though I was some little kid.

“Harry’s the worst old man you’ll ever meet,” I

said. “Trust me we should just leave it.”

Danny. leckedEat Sthep fencefand™ t hEenBillioe ke dRDE I aetaIe™
Then, qising our, rublyd shpbiiistq” gaila, foosholidy Saekaillinbac
over the fené@ and into Harry’s garden. I heard the gentle

Ehid as hsiis feetGhiit conerecson S ehicleoFharsshiicden

&>




“Come on ower,: it’s dead.quié;‘. I heard
him whisper through the fance.

]
I knew I shouldn’t have done what I did next. I climbed -l

onto the rubbish bin and carefully climbed over the garden '

fence. I dropped, slightly awkwardly, into old Harry’s yard.

It wasn’t too different from ours. There were a few potted Y p
plants dotted around the place and an old wheelbarrow in the Ca

- A. I follow Danny"into the house.

corner. Ehe football had somehow managed to fall into it.

B. I don’'t follow Danny into the house.

”

“The vampire’s garden,” laughed Danny.

Nyseiu TCK T jagranStog i ﬂ.!rfootball and then desperately
looked for a way back .ir11to my garden&.‘The garden was ".. 1 w
deathly quiet and I wondered why Harry hadn’t heard us. .

“How do we get back over the fence?” I said, whispering R

in case Harry should open his curtains. -

“Easy. Go through the house.” Danny grinned and indicated

.-"F

to Harry's -backed®or." Itwwash standing slkdghtly, ajar,

and beyond it lay the mysterious old man’s house.

“Come on, he must out, or asleep,” said Danny. “He would
have been out to tell us off by now, stupid old fogie.”

Putting one finger to his lips, Danny crept to the back door "
and s%pwly opened it. He disappeared into the house.

7
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- i - [ could. The guilt I was feeling about stealing from Harry and
r . 1‘; pi ™ '-\l ] )
E 1 QR . b lying to my mum meant that I tried my best to keep my head
- . ]
\ '% % \ down, and I did my best to answer questions that my teachers
y “ : L-' o asked. I even managed to work hard for Mr Chadwick.
Z 1 & :
| N L . A There was one subject I did love at school,; and maybe it was

S because it allowed me to forget about my own troubles for an hour

Ellatymade” it se-magical fer¥me “IThat* subject waWhlsiEorz S HilsHeitE

D L LTS HITE  Satiouse Bifie Limb iy S oS for me back then was like listening to a brilliant,y exciting,

14
gate. I needed to be home by 4 o'clock at the latest, because inspiring story but with an added bonus - you always knew the

that was when my mum was getting home from work, and she
would need to believe that I had been at school all day.

stories were true. History was murder mysteries and love stories,

and tales of bravery and cowardice and loyalty and revenge.

s cine \DC For oSS i T N teS Rl W NCouRg, e Jr Sthie You will always remember your best teachers almost as wvividly

: . .
St s g e S Rt R LI [ DU e B SR Lol e as you remember your worst teachers. My history teacher was

her climbing wearily out of the car. She was carrying two really called Mr-Barneageand T-think I likeds hifh-bEcadse®Fitnen N

B VLA Oh SHOBRLIEL Qg e Ok e e R e AP i loved history as much as me. When he taught us about Henry VIIT

chess@meide "me feel ten timessworselabout what: I had®usissdone. "I and his six wives, his eyes gleamed as he told us what a mad

thought of Danny, probably still running home with Harry’s old but brilliant king Henry was, how he loved hunting and eating

Sexaisucdenty hated, the thoughtiClmid badonda droopyiiace, and ruling, but how he cruel he could be to people who were

That night, I was extra helpful with my mum. I helped her his enemies. We learned about William Rufus, the king who was

make the dinner, and then I helped her clear the table and out hunting one day, when he was mysteriously knocked off his

wash up. Grown-ups are usually suspicious of helpful children, horse by an arrow, and no-one knows to this day who shot him.
14 o 14 AN
LEESTny. MUK STt L s % T UCH  LOMTICNEXeC i pila Ve That day, as the history lesson was ending, Mr Barnes said
you had enough to eat” and “have you got any homework?” I
ILiledissands tel.d hereEhialE T shad “tons .of homework®tewdo. Then T
sen@st oemg ~Oom;, [and, Ye#t sher watching television alone. “I'm going to give you some homework, but

this homework is going to be fun,”

something that all children in school love to he€r.

Of course I didn’t do any homework. I just lay on my bed and thought

SUOUE thote solry house, and Harry® But now, in my imagination,* he Some teachers will say that, and then you realise that Teacher
NelSmaE as frlghtenlng‘ T began to wonder lf maybe, just maybe, he Fun iS very dlfferent from Children’s Fun. Teacher Fun can be
was lonely like my mum was. Maybe he spent his nights alone watching standing up and reciting yourgtwelve times table in front of the
television. That made me feel even worse, and my mind raced and whole class, or listening to Mr Chadwick talking about rectangles.
e dcale b swOrry, until eventually I just fell.asleep &nwmy bed. That kind of Tegcher'Fun.is agtuallyiadichildis wdeaseshe Ll
My alarm clock woke me for school, and I could But when Mr Barnes said something was fun, you knew he '
hear my mum making my breakfast downstairs. really meant Bun..2And%teday e didn”e disappoifiie=1s? !
Lo lF
L -
e ouddn tA Near ®th skip.afet her ddayeof” sclioo L. /Sokls SAt I want yousto pretend.yeu're.a JjougmaligtiSHWRE 7 AR
N rongiyalil ny lessoensgand Tepaid attention vas Much™aski can remind mew what a-“journalist ig?” h P
)
' ! "\I'L;
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My hand shot up so fasiwI think I actually away was to try my hardest at school, and do the best,
pulled a muscle in.my arm. MaSt) eXChEtl NP NISIEOE VaISHOr & I ceontlidMEhiin ko
WS 4 @laalscooln=ia 24 When I arrived home that evening, my mum was there before me.

. . : . Her car was parked in the drive and I could already smell tea
“A journalist is someone who writes for a newspaper or X ;
. - i cooking as I stepped through the front door. I heard talking
sometimes appears on the television.” I blurted out. - .
coming from ghe front room, and when I went in, what I saw

Mr Barnes smiled and his eyes glinted. made: my hearl® feel like¥it¥had, ledppRinito my EhEecits
R A B s gl T O R L he s replicd s NS, i GEMT Woul tovPrakend There was*my mum, sat{ drinking,a CcUpST  ted b i tiNHE T o
that you are all journalists and you are writing about your He must, have known « hadibrcken iIntehlisghouse!.

favourite moment in history. It can any moment you like, but
you have to pretend you are ¥ journalist, who is right there,
i ehemms ddillicp g it And youl arergeing fcomwri tel mek aniiar ticilics
And when I am reading it, I want to really, really believe

you have been there. I will be awarding points for the most

Ehimd 115 ng s fadventurouwsy, and Wair=raisimgMstory st redds

I was so. excited as I left his class and when I got
home that evening I,told my Mum about it. I felt better
for talking to her about school and she smiled for the

first time in ages when she saw how excited I was.

Nk can’t fehinlcvofh what period¥won ldsbe sehe®*mesE tfumt Chinits si'e),
(my mdm and dad had always called me that) but I’l1l have

a think tomorrow whilst I'm at work,” she said.

The next day brought me back to earth with a nasty.bump,

because I saw Danny near the school gates before lessons.

“Where’s the box?” I said, as soon as he walked over to me.

“Took it home, tried to open it, but ® couldn/+iigE NM.Q
he replied, very matter-of-factly. W

“You have to take it back,” I said.

“Says who? You? When did you become a goodie- 3 . .
4 y 4 a. I say sorry to Harry for breaking into his home.
two-shoes all of a sudden?”

b. I say nothing.

I ignored him, and I presumed he was still spending his
days skipping school. Suddenly I felt really ashamed,
and I thought the only way to make those feelings go




IIHHI

After Harry had gone home, Mum told me how he had come round
asking if she had seen any suspicious people hanging about,
because someone had broken into his house whilst he was having
an afternoon nap and stolen a precioussbox which had some
treasured items from his, and his father’s, time in the army.
After telling him she hadn’t seen anything, my mum had had a
brainwave and asked Harry if he would be willing to help me.
She also told me she thought he might like the company.

I felt like I wanted the ground to swallow me up. My mum shook

her head and sighed as she talked about Harry’s break-in.

“Who would steal from an old man like that?” she
sasldSsadiliya i Shenestly think ‘thai=als sitdget olde s,

people have less and less decency in them.”

I coulldn‘ts find  Danny at¥schee s thielnext dayi T wanted to tell shim to
take the box back, because every moment that Harry was parted from

it made it feel as though a knife was being twisted inside of me.

The weekend came, and my mum suggested that I go and spend
Saturday morning with Harry. I began to feel like I could never walk

into his house again, without thinking of what Danny and I had done.

I said to my mum that the project didn’t have to be given
in to Mr Barnes for a few weeks yet, but she looked at me

firmly, and I will never forget what she said next.

“You can spend a few hours with him Chrissie. I don’t

SSenEhemEhonghite off anyene belng lonely.”

So that Saturday morning, I walked up to Harry’s door and knocked
on it. It was a warm day, and the sun was occasionally peeking

from behind some clouds. It made Harry’s front door look less scary

and imposing than it normally did. I half-expected him to have
forgotten about our conversation a few days ago, and for him to

ask me, in his usual grey, grumpy fashion, what it was I wanted.

It took some time for him to answer but, when he opened

theMdeew Harry loeked "remarikabl gCiTcehat il
SAh R thedvoungs jousnal i sit,%, he said s ejon’te youReGme in sald e

It was strange seeing his house again from a different
perspective. Maybe it was the weather, or maybe it
was the fact that Harry had quite cheerfully invited

me" in, - but*hils house: looked, farm less dmposing.

“WSorry it took'me so dong.te get tglEhe door” twhere,” het safid, ashlie
ushered' me inside. ®'Can’it=be oo careful abeuswhe *you' opens thesdoor

to these days. L.suppose your mum told you about how I was burgled.”

I merely nodded and mumbled a very quiet ‘yes’ as he led me
into his front room. We stood there for a moment, two people of
completely different ages, who had never had a reason to talk to

one another, and didn’t quite know what to say now that we were.

“So what do you want to ask me?” he said. He looked excited, and

I wondered if talking to me would be the highlight of his day.

I didn’t know what to say to him. All the stories and whispers
and jokes about him being an ogre,. and grey, and a vampire
were still in my mind and I worried if he could read minds

or worse, if my shame was just written all over my face.

NYouIF1IShiawic b o geim s b e e Fat inEroduc I ngyollgEs € IHFcMD copillc
and giving them a firm handshake if you’re going to become a
journalist,” he said. “It’s all about asking tough gquestions to

people, you know. You need to be able to sniff out a story.”

We stood there for a moment longer. Then suddenly I sat
down in one of his armchairs, and maybe that broke the

ice between us a bit, because then he sat down too.

“Well,” I began. “I have to pretend that I'm in the
war and that I'm reporting on it as it happens.”
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He laughed, and I realised I had never heard him laugh befores

“Journalists like the ones they have to day would never ‘have
lLasted “fivettseconds In' Ehatt waer,” he said.s 31 don t reekond
people today would have the stomach for a war like Bha

Count yourself lucky that you weren’t involved with it.”

"

“Was .it worse than the battles my dad fought in?” I asked suddenly.

He looked at me, and I could tell that he had
momentarily forgotten about my dad dying.

“Shall we have™a®cup of tea?” he said, quite kindly.

IL_anreelelael, I ehiclnr4emelicatinlc MeCEly 1oiihe JIRTElS 200 chrieellel Ee) mehtblisE
He disappeared into the kitchen and I could hear the sound
of drawers being opened and closed, the clinking of mugs,
and the gentle bubbling of water as he boiled his kettle.

I looked around his living room. It was cosy. There was.a little
television that, from the layer of dust that had settled on it,
made me guess that he never watched it. By his ‘armchair was a
stack of books, many of them with different coloured bookmarks
slotted into them. The living room was quiet: except for the
cemEontincgiEreldincglof TaMiitcliet eliocks L iDotre d ¥amounrd S ther room
were ﬁhotos, a lot of them black and white. There was one which
stood out especially. It was of a woman standing oh a pier. She
had a big smile on her face, and from the kind look inh her eyes, I
found myself wondering if she had a very lovely laugh. She looked
about the same age as my mum. I could hear gdlarry pouring the tea
into mugs. I suddenly realised that maybe his life wasn’t grey.

It was just that he liked to be alone_in*his own / little world.

He came back into the room with two mugs of tea, and carefully set
one down next to me. My dad had always drunk tea and when I took a

sip of Harry’s I could understand why. It was warm .and sweet, and

holding the cup in my hands made me feel a little bit more at home.

Harry sat in his armchair and let out a long deep breath.
“Well then, did you bring a pen and paper?”

{ shook my head and he tutted.

“That!s '‘the gotherethi ng a®really: good' journalsisiE
needs,” he said, wagging his finger at me. “You must
always have a pen and paper with you, because surely a

goeod: stony, couldMland Exiour LaplaEeany memeni=

I muttered “sorry” and sipped my tea. I drank too
much and I ceguld feel it scald my tongue a little

bit. We sat there in silence for a bit longer.

“Not very talkative, are you?” Harry said suddenly
and for the first time I could detect that grumpiness
in. hil silvoi ceNagaliimes P eiirhia p'sEii s holiliEEEe NS ya g
little bit 4@t the war? How does that sound?”

“Yes, ok,” I said, trying desperately to hide the
fact that I had burned my tongue. I already felt
as though Harry thought I was useless. I didn’t

want to give him any more reasons to think so.

So we sat there, and slowly, Harry told me about the First
World Wazr, what they®used tol call the War to End AT WarsieHE
told me about how countries like Britain, France and Russia
had formed an alliance against countries like Germany and
Austro-Hungary. He told me how thEeSe®tw® groupSllcf countries
had made promises to come to the aid of each other if they
were ever attacked..Hejtold me how, one day, an arch-duke \l-h.r
was assassinated and because he was from Austro-Hungary,

this led to all these countries declaring war.on each other
and, suddenly, all @frEurope was ‘atlswar. He told me how the
war was going well TO™STart with,_but then slowly it ground
to a halt, and men on each side dug trenches. He told me

how the two armies, Britain & France on one side, Germany
and Austro-Hungary on the other, barely moved for four

years. He told me how he joined up to fight, and how served

fin Branceft ane saw action vatey lot s ofiherEille] cNeaEEe's?

I sat listening to him intently, drinking my tea all the
Eimelt He s polkelEoiasamlien e = imc), ainc W shEEG e dMpesHistomsy
Cryinglaisswibe st Th ol lldene T EeSlosEamnyconCENETdE OB 9
Harry, in spite of the amazing things he was telling

me, did have quite a dull voice, especially when he was
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iy | just .recitingethcMFEldiEsMalbolitmthc*war.  Ie.felt® even' wonsEssion
losing my concentration, and every time I was in danger of
g - tuning out what he was saying, I shifted in my seat again.

After®a wh SkeNeSngshced--thitstand™ salilds
YNot DHoring SOl amnsst

N Maeie el 1L 4= BE sl =6l

rathet S=cloReacer [

el Jcepdol e bl GiE
[slisiss f rom “as history book
TSNl » (ST ITAE S IbRE" 2

liie Ms N S BE el want te
interview me, you need to

ask me proper questions.”

T difdn’t kneowswhat to
ask" hime'sl, fewts 1like
the worst liar, sitting
here in his living room

i MGli ks g SIS s ea .

He set his mug down
and suddenly leaned

Fonrwardeas bit.

N TEISIES v on Swhat,

well S turn Tht shante a

game,” he said, a new excitement in his eyes. I could tell
that he hadn’t had such a long conversation with someone in
quite some time. “We’ll make a game where you get to ask

me three difficult questions. Like a proper journalist.”

I don’t know when I had given him the idea that, when I
GiEcv Py R SN Ee Rt oRbEr a Wproper: jeurnaldist’, but Iinedded
again and sat, thinking for a moment about what I could
eSS S\ s Eh enisit dieeEnily, T tisie ShlilntEdi o uE®

“When was your father most afraid?”

Hehamvasliciancd@laek an Shalsieha il n. SAEsiEs AN st hought yhe fwa's

going to tell me that seoldiers are never afraid, because
that’s what I had always Bhought when I looked at my dad.
But instead he whistled through his teeth and said.

“Thatf/s a'blinder of“a* questionkyifhaiss, o

great question Mr Journalist.”

He sat and thought for a moment. There was only the
quileic Mcilekindg® of shi's" ellock'yEvien sHher ifacesisin w@he

pictures seemed to be waiting for his response.

Well, " 1'n® 1916, &dn' his firsteecouple ofpmenths, inmeEhe army,  Snysdac
certasnls fdidn’ te know a“let, about ‘thedworld. di@mean nonewei the
young lads who signed up really did. When he signed up to fight,

he was a part of this big regiment and everyone had all trained
together and crossed the sea from England to France together. I
don’t think any of those young men were ready to fight a war in those
muddy, dirty trenches. None of them were ready for the fact that
they had to drink horrible tea, and eat rations,

and sleep in these dark and

di squis g RdiugSouEsEMY el wol 1.ak
never .get much sleep, becalse the
Germans were firing at you, and
trying to blow you to smithereens
with grenades and machine guns.
And they weren’t firing at you,

you were firing at them.”

Harry stroked his chin, now deep
in thought. “I suppose everyone
was always a little bit scared.
There was no way you could go
and fight a war like that and not
be frightened. Any man who tells

you he wasn’t frightened during

the First World War is lying.” #

“You had ‘te ibe, afraildeoiathe Germans,#s he IcOnMUCINRNEE sallsE i 2

e La

they were your enemy and you had to be afraid of your enemy. But, Uy ia

1f wou fight-agwar where yollire in al trenchiall T thes t1meRvicluRtionss o 4 B

% o y

see your enemy a ldg. You might hear him, but you don’t see him. So { 1--J1
rj\é ,I-q'fr,"
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the British soldiers waqmse always told that the Germans were cruel,
and vicious, and bloodthirsty,” and I suppose that’s why our boys

hated them. They hated® them because they never saw them very much.

I¥Fthotught YeE mydad alli ot as stdden. I wendered

if he had seen his enemy before he died.

“My father once told me a story about how, one day, his bit
of the line was attacked. During the war, the British would
often try to attack the other side, to try and take their
crenchs Fromsthem®and S theyviwoulld * Fakeylours trenchessfrom™is].
Sometimes one 'side would succeed, and sometimes one side

would fail, and that’s how you lost a lot of good men.”

Harry was now staring into the distance and not really
looking at me. I could see he badly wanted to make

sure he remembered his dad’s story correctly.

“One day the Germans attacked my dad’s position. And when an
attack came, you would do your best to scare the other side as
much as possible. When one side was about to attack the other,
they would fire their guns and artillery, sometimes’" bombarding
the enemy trenches for days. Hopefully, the other side would
become so scared and tired of the bombardment, that it would

make it easier for you to send your troops over the top.

“So when the Germans attacked, my dad knew it was eoming, because

they battered his trench with their guns for days, .and we stayed

In our dugeuts, frightened like little wabbits:.!Andythen they came,

and my dad and all his friends had to stand®*at their posts and
fire into No-Man’s Land, the dead land between our trenches and

theirs. And you hoped that they would¥never reach youf trench.”

He shifted in his chair, and looked at me for

the first time in what felt like an age.

“My- dad told me about this one day in 1916, his second tour of
duty, I have always remembered the story, becalise the Germans
actually did reach his trench. And my father saw a German for
the first time, and he looked into his enemy’s eyes. And he wasn’t
sure if he could hate him, because he was a man, not much older

than a boy, just like my dad. During an attack on my trench, a

German soldier dropped into my dad’s trench and there was panic,
and shouting, because if one German had gotten through, who was

to say that two Germans hadn’t gotten through, or three?”
Now Harry fixed his gaze on me.

“You want to know what I think must be the scariest day in the
war for my father? I mean the scariest of all? This German soldier
dropped into his trench like he had dropped out of the sky, and
this German was holding a grenade, and if you take the pin out
of a grenade, it will blow everything around it to smithereens.
So there was this German with his grenade, and there was my
father, a ydling private, with his gun that he barely knew how to
use o realily notimuchtolider it iang vousanesnow.: And heilcel<clc el
me and I looked at him, and he had his grenade, and my father
had his gun. And he had to something, because if he didn’t,

he was dead. But this German was a man, just like my father,

and he couldn’t hurt him. So what was he supposed to do?

fhat Happons Ve’

a. He shoots the German before he can let his grenade off

b. He spares the German’s life.



Harry and I talked for a few hours. He told me how his father

had taken the German captive and how the British soldiers had
eventually pushed the Germans back to their own lines. I had never
imagined what it was like to have to.take someone else’s life. I
wanted to ask Harry how many Germans his father had killed, but

it seemed like the worst question you could ever ask someone.

He told me to come back I could come back again any evening I
wanted and I went home. I wanted to ask him about what was in
that box. Danny had thought it was something like money, or maybe
Jjewellery, but now I suspected that maybe it was something to
depFEIEht S hieale ~ ands Harry’s. fami lys Bscoulidn’t sbear Ehet theoughtt
that I had let Danny take something so valuable from him.

A few days later, I was standing in Harry’s front room
again. I could tell he was pleased to see ﬁe, and when
he saw that I had remembered to bring a pen and paper

with me this time, he seemed even more excited.

“You’re looking like a proper journalist now,”

he said, his eyes sparkling with pride.

Once again, he made me some tea, and once again, I listened to
the ticking of the clock in his living room as I sat waiting for
him to make it. I hadn’t seen Danny at school at all over the past

few days, and it meant that was able to forget about my troubles.

But Harry soon put an end to this. As we were

sat holding our cups of tea, he said.

“Had the police round this morning. Not sure if they were of
any help, but I asked them to look into this burglary I had.”

My hand shook as I held the tea cup, and I

tried not to makeSsMEsicgk ¥L®6 obwiols.

“What was in the DoxZ& Sisasked) e limosiE

choking the words ,out of my mouth.

“Oh, just some things of my dad’s from the war, and some keepsakes,
SouvENILrs,s that 'sont of, thingd®het said, wlitheamnintwef  sddness

in his voice. “My fiather survived the®war, .but he had inhaled

some mustard gas and the damage it did to his lungs never went
away. He died when I was a teenager. That box was my only memory

of him. That, and his stories, which I've always remembered.”

I +felie ~the®*mhost sawful, Icreepings sensedef “guilizeas Harry seld-me
this, as I realised he had lost his dad at a young age. Despite

the many years between us, Harry and me were wvery alike.

“What keepsakes?” I asked, my voice almost shaking.
I think he must have believed I was just asking

questions because that’s what boys often do.

YHI sl et tamsifinon  Eheswar, S picture st siypapenrs ateom “hi sSEime
as* ar selldic i @hcl Frepilfitced s ST keep themedomecms nd smyseil f o
who my dad was. It’s important you remind yourself of good

times and bad times, that’s what I've always believed.”

I sat there for a moment, thinking about what he had just

said. Then Harry suddenly leaned forward in his chair.

“So what’s the big question today Mr Journalist?”
he said, that twinkle of pride in his face again.

“I'm enjoying revisiting my father’s stories.”

Once more, I stumbled over what to say at first.

Then suddenly my next question came to me.

“What was the best thing you ever did for

someone during the war?” I said.

Harry smiled at me. “That’s a very clever question to ask,” he
said. “And do fyou knew, ¥ fcan  think of fotskoRRCT ikn s Fc Sy ol
say that joining up and fighting was one of the best things he
must have ever done. I think defending his country was one of
the best things hefver did. I sthink&€keepine® weatte hasnttalieenchl
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when his boots were Tgi} of mud, and he was in desperate need
of sleep was one of the best things he ever did. Because you see
Christopher, sometimes®?being in the worst situation can bring

ClICAAEITE Mo S SN Sp e oplies Y oumwousdn 4t “Ehiinkissio, “bllERskEass ttrie 5

He took a big long gulp of his tea. I had my pen hanging over my

notepad. I was beginning to love the way Harry told his stories.

“My father and his friends were part of a big family in the war,”
he began. “If you're sleeping and eating and living and dying with
men all the time, then you become like brothers to one another.
Sometimes it m!ﬂg‘life in the trenches easier if you remembered
that you“could always count R each other. But it was differeng
if you had to command men. Then;, 'you! sometimes couldn’t afford to
get too friendly with the soldiers under your command. You would
have to make decisions that could cost lives, and you had to send
men to their death. It wasn’t easy, and after a year or so of
fighting in the war, and after seeing many friends die in battle,

my fatheT became one of those people who had to make decisions.”

“Towards the beginning of 1917, the army had lost so many
officers to the war, that they decided to start training common
soldiers, hoping to get them to officer rank. And so my father
trained as an officer. They sent my Dad to a British base in
Conlkdmawhsic ssi ¥Fal Fownirin TRatifain d™: B o didn’f know. And there,
he had to go through more tough training. There was marching,
drilling, he had to learn map-reading, he had to stud& in the
evening. You always had to be alert and interested in what we

wepe doing wb&€cause only«the best seldiers $5tito be officers!”

. “
Harry closed his eyes as he struggled.to-remembgg.
[4 s
"9
“After his training, he was sent back to the front lines in France,

but now my father was in command of soldiers. It must have felt

[ ]
very different. For a little while, he even had his own servant.”

“One day, my Dad had to send a couple of menign a raid to get
an idea of how many German troops there were. I think my father
wanted to go, but his colonel told me he didn’t want to waste me,

so of course he sent five men on a raid just before nightfall.”

RAnyway, shortly before the raid, my dad received intelligence which
L

told him that the Germans have started attaching red rags to holes
in the barbed wire. Now this means that if Dad sent his men over the
top, they were going to be easy targets for the Germans, and would
most probably be shot on sight. But he had to send them, because

his commanding officers were telling him that this is the only way

they could find out about what the German’s troop movements are.

Yin the middler of alliof " this, a young®lad, s Corporalt GrithEhishise
comes to my Dad and begs not to be sent on the mission. He tells
my«father*that 'hisdnervestare’ getting #he better ofithim;NEhe
the noise and the shelling is going to drive him over the edge
if it keeps going on much longer, that¥he would be no use to
anyone. I've often wondered if thﬂdﬁﬁmy;fatherﬁmust have felt
qguite angry with him, because sd m any good‘heﬁ were risking
Clachlpy hilige g, <18 (tlaakiny< ngould have hated it if a soldier came
to me and told me that he didn’t have the stomach for a fight.”

“So there was my Dad, and Re'’s ggt il g sionlelhlc e SeEhLLliole)
him that he doesn’t] want to go on what could be a suicide

mission. So what was my father sugpesed te do?”

A. Harry’s father orders this soldier Griffi%hs to go on

the mission

B. Harry’s father does not send Griffiths on this mission.

IHHI\



Bracketed secﬁ%on sheuld only be read if Part B has been chosen

{"My father was convinced that the mission was a foolish one, and
he begged his superior officers not*to let it go aheades*It was the
first, and I think only time my Dad ever disagreed with a decision
he had to take. He was very fond of Griffiths, and he had seen

other men who had been reduced to.nervous wrecks by sthe war. But

my father was over-ruled, and the mission went ahead anyway.”}

YSo all my father could do was wait andwshope: that

the mission went ahead successfully.”

Harry’s voice was the voice that was shaking now, and
pcouldWee ' IWEi s father’s story wassstarting te affect
him. He had put his cup of tea down and was sat forward

Mt hi st armehalr, his hands resting, en.his 'knees.

“My father’s heart was pounding as he sat in the dugout waiting
fortiews (0L "ehe, @it tCack & and »tHeMkeRh S8 rdShout ing' coming *from
up above, and he knew the raiding party had returned. But there
were®*only two of them left. One of them was young Griffiths, I

know that my father was praying he would have come back alive.”

Harry’s eyes were telling me what happened next,
and I thought I could see tears them.

“Griffiths had been badly hurt,” said Harry, quietly. “He was bleeding
from the chest and he was having trouble breathing. And the men laid
him down on a bed in the dugout and he was looking at my father

and saying ‘sorry I let you down Lieutenant Sutton, sir’ and he was
looking right at my father, and I always remember Dad telling me he
felt so heartless in that moment, and so careless that he had let

CHEMCRRSNS e RN e NI G EERwa s my P tache il sShfirst®Fa s terof ‘command.
The tears were rolling down Harry’s cheek now.

“Griffiths asked my father and all the men if he was goling to

be alright, and they had to lie and tell him he was going to
be fine. I think it might be the best and the worst lie you

coutd

ever tell in a place like this. My father ordered men

to theimgvdeaths. IMsthink e s Swels S vdas@R=NS.nd he ever.did.”

Haraayg

wiped his eyes. He looked at me,® still holding the notebook.

Woukhaven’t weitten a thing Me' Jou Ll ist / he@siasie;

smiling+a very old smile through his big wet tears.

WL 72, te@wluinesy, JElSe@mabnei, ite) | Bl SHceeyy
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I replied.

“You tell your dad’s stories so well Harry.”

“You’ll have to forgive an old man,” he said. And then, it was

like the memory had faded from his eyes again, because he

suddenly said, very matter-of-factly - “Shall we have another cup

of tea, and you can ask me any more questions you want to?”

So we

sat and chatted a bit longer, and:once again, I got the

feeling that having me around was brightening up Harry’s house,

and he proceeded to talk to me some more about the life of a

journalist, and what it would all mean for me. I didn’t know where

he had got this idea from, but the more he talked to me about it,

the more I thought maybe I did want to a journalist after all.

The next day I went and found Danny at school.

“You have to give that box back,” I said, cornering

him at his usual spot near the school gates.

N Found it SSiedsSimTn e, i eWEeplite o NS illieneslleook fonislti s

face.

“Why have you stopped hanging out with me then?

You ashamed of being seen with me or something?”

He seemed genuinely upset that he didn’t have me to talk to

anymore. I changed the subject, because every minute that

the box wasn’t back in Harry’s hands, I felt worse.

“I’ve been talking to Harry,’

’

I said.” “Hel/sWamazing:* Did

you know his father fought in the First World War?”

“Yeah,

a war,

so did a lot of people’s dads,” said Danny. “My dad fought in

and so did your dad. Mine can’t walk anymore and yours is
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dead, so what’s the ﬁmy'ﬁ.of getting excited about some old guy?” want to steal, because I could picture the disappointment

. _ . % i ne My Smumés MraceMT TR shegie ve e otinc o E RO c e algabin AN OIHG]
“I just think he deserves his property back, that’s k
\ ® . myself wishing my dad was there to tell me what to do.
2l TewaskEryving not torlose my tempenr wath, Darnny.

I didn’t really trust that he wasn’t going to sell YAnd youdre going 'te steadll it bacls il saliidd Danmy;

Chel Dox Mforssdh rowiit " in. a Mmiver o s omeizhsing. looking at me with his horrible beady eyes.
cx

He leaned in. to me, and for a moment I was worried he was As I searcheduthe drawers in Mr Barnes’ classroom, I remembered
o

going to punch:me, there was so much anger in his eyes. the' dream I had @keut beifnghinicourEmand "hadfhonribliceneughiEs

L . of policemen visiting our house. I was listening at the door for
“I don’t:have it anymore, so shut up and leave me alone!” . 4
any footsteps which would announce the arrival of Mr Barnes.

“Where is it?”’?‘gaid, again trying not to make How could Danny have been so stupid to get it confiscated?

it sound as though I was angﬁy with him. o ﬁﬁﬁ 1
Sure enough, Harry’s box was in the bottom drawer of Mr

“Teacher confiscated it. Barnes, he teaches history,” Barnes’ desk. There it sat, old and used and worn. As I held

it, I knew instantly why it meant so much to Harry.
Mihere, dilds yvou tell him' you geot. iR SFas StemefitisEs neows

Mr Barnes was my favourite teacher. I hated the idea I prised opened the box. Inside, there were some letters written in

iEhicERh e o™ find o= NEehtelcl site lic i ae e ny T clfdim aimiy a very messy, but beautiful hand writing, a Victoria Cross, and some \

—

pictures of Harry a little boy, with a tall man who I thought must

N didn’t gsay anything,” muttered Danny. :
2 Y e T o Y have been: hifs* father™@e in one),

“Harry thinks it was burglars. He’s been talking to the he was standing with three
police!” I tried not to raise my voice, as there were el iy, " Ehel Ty Wirsis@ teulil
people milling around us, walking into lessons. smiling big beaming smiles.

I wondered if this photo was

Maybe we tell the police that Barnes took T beglﬁﬂﬂpg »

- ” & ANY . ” ’ > ]
e -gaulcl IDetiuoizs o NIE JdEucE Jaahil cuakATeny, RN o Vb e I thelr e

“We can’t do that! What’s the matter with you?” I looked around, looked so full of hopez.

now convinced that Mr Barnes was standing bghind me or something. i et doing -i: may

A\Y 4 2 ] l ”
Anyway, they wouldn’t believe you over a school hlszory teacher! R

"

w 7 : ” : 4] ol @ .

SQSFSsMSIFCERBEEE By alekd, A8 s al1lc i D amiy. " W U ey B ound Thadl,
“I'm not stealing from anyone else,” I was desperate o stood in the doorway,
to get as far away from him as I could. - was Mr Barnes.

SNes AR EsEeIl S voupwhat, “SDanny st facerhad a really dazk
il

expression on it now. “You can help me, or I'll tell

everyone that it was you who stole from that old man,” ‘ [

I heldMnevieasie l tlseoYallone in, my "whole life I couldn’t admit W

to Harry what I had done, because his talks and his company '

Werelbegiining teftean a lot«to m®. I knew he would be s I tell Mr Barnes that the box is mine

heartbroken if he knew what I had done to him. But I didn’t
b. I tell Mr Barnes who the box really belongs to

9
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My mum couldn’t believe it when my school told her about what

I had done. She had that look that parents get just before you
[Ehasist heyarmt ghiise'ge t fangpy. JAsdeinscnwlinvelves saMlilge @t «sighing,
rolling of the eyes, and then maybe looking at the floor. As it

is, she said the worst possible thing she could have said to me.

WENSelmeS st g0 gte” yoursnogm,# andTget out

of my sight please?” she said.

INwensto  my-toom and I have to admit I began=to cny. I
hadn’t really cried much since my dad had gone, and it
felt like a bit of a relief. I lay on my bed, listening
to the silence of my house, thinking of Harry and my dad,
and how they had been so brave and selflessy, and what a

coward I was for stealing and then lying about it.

I den’t *know how long I was. there for, butr my bedroom
door was pushed open and my mum was standing there.
I could see that she had been crying too.

NEE TR X Seshel saitds “And put your coat and shoes on.”

She marched me next door and knocked loudly on Harry’s
door. I stood there, my heart pounding, praying that Harry
would be out, or asleep, or too afraid to open the door in

the evening (the sun was setting behind the houses).

But I could see Harry’s curtain move like it always did as he
peered out of the window. Less than a minute later, the door
was opened, and Harry stood there. He looked pleased to see

me, but then he looked at my mum, and his face fell a bit.

SHENN e B vyt hien ) ya Trsilghit 2%

My mum looked atSitSSssan e -EhicmyoagkecdatMHa-r Y.

“I'm sorry o botheryyiol sHetrysblieemyassion. afs

some things he would like to say to you,”

“Well won’t you come in?” said Harry, kindly,

though I could see he was confused.

My mum gave me a little push and I went into the
house. We came and sat in Harry’s living room. He sat

1 - lsks S el 2w bl Ehen “got fuphSii st as ysuddendy.
NShiatlsl T malicierc URmo  SEcafa s

”

S YAEIS),, SRSk
SN,y Almy. mum eein e mEipit e i REmslty:

Harry looked even more puzzled and sat down
again. I suddenly realised how getting in and

Qut" offShdlsiclTasirswa'sniteeaisiz for hia'm:
“What’s the matter then?” he said.

My mum sat down, but gave me a look to

indicate I should remain standing.

“I’11 leave it to Christopher to explain

iaamch e Msiafidl wasne o ve ry flaESenees

It felt like I stood there for an eternity. My legs were
shaking and I looked at Harry’s face, patiently waiting for me
to speak. I imagined how it would change when I told him what

I had done, and he would become grumpy and grey Harry again.
“I have your box,” I said, my voice hoarse.

“What do you mean you have it?” he said, looking from

me to my mum and back again. “You mean you found it?”
I couldn’t speak, so I merely shook my head.
“I don’t understand,” said Harry.

“I stole your box.” I couldn’t believe the

elabitial@uilicsy. Iwlarsel alj faying those four words.
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INcouldfsees from Harmavi s facewelidt Shelchidn g ite
understand. “I don’t understand,” he said again. “What

do you mean you stole #t? Why would you do that?”

N deon%t knew,” T couldsfeel both of themileoking

aE¥mes now. irdeon4t *kneow, whyssistooks 1t 4
Harry suddenly turned to my mum.

‘| wonder if I could talk to Christopher

alone for a minute,” he said.

My mum said “ofCourse” and told me she

would be waiting, for me at home.

After the door closed behind her, there was a brief
silence, and once more I could hear the ticking

oft'the little clock inkhi's «1iving reome
NSy eI HeCligemy b ox A Ha A, sakidi fineasleie
YEIS,

SANCRFEENTOUN o it alloneRe

SN sl okad¥down lai thelic®ias

“Could you look me in the eye when you talk to me

please Christopher?” Harry asked gently.

Wi @hlelald & Ealka Malie, LR SellCh .y YINEE — Shcaieielly,  ISERE IDE i)
with the boy who did. He gave it to me to hide.”

“That’s not good enough,” Harry replied. “If you were
involved, you were involved. A man hag to take responsibility
FomshE sIvEC #onsSEitEt hought oI wasSbeilng burgiled

It was as he said this that I realised how, much

I must really have frightened him.

’

DIEImE S @ e K I TSiasicl i cuite it Ly

We sat there in one of our normal silences for .
a while. What Harry said next I certainly didn’t

expect. Y“It must be awful without your dad.”

I didn’t know what to say. And then I realised that
Harry understood, perhaps better than anybody.

“It isn’t fair when people get taken away from you,” he said.
“You don’t understand why it has to happen to you. I knew your
dad a bit, he was a good man. I hope you're proud of him. When
TN oSt mys dagm tswashtheRyomrsitatic cilfingaiin it helwe e T FelliE
like I was walking around with a piece of my heart missing.
Both our dads were heroes. And that’s good, it’s a good thing.

But it doesn’t mean we can’t get angry that they’re gone.

And soll started wo talk&togHanry abeur myFdads Lecelid®htimNaivouis
all the television programmes we used to watch together, all

the jokes my dad used to tell, and all the times I waited for

my dad by the front door as he was about to come home. I must
have sat and talked about my dad for hours, but it felt amazing,

and Harry just sat there the whole time, nodding and smiling.

“You’ll always remember them Christopher,” Harry said

to me after I had been chatting for a while.

I went round again the next day te return the box and he
was clearly delighted as he open€d’it. He #60KFOULT all the

items and looked at thgmias if he was seeing them for the
‘M
first time. When hewpicked up the picture of the woman,

he smiled at me and said “I had been missing this.”

I looked at the photo'iin'the’\box,iand”then at the other photo of
the same woman which™Sat on his mantelpiece. He saw me looking, and

he could see that I was searching for another question to ask him.
YGo on,” he saidtesBut ask me like a journalist.%

™ thought#albeut, it for a'mement and Ehent sEkids

W Dildl voursddadicviery lostliseomeladighel ne allliyasionc e

Harry smiled, and I could see his mind turning

as he thought about his answer.

“Well..the woman in that photo. She was a nurse. Once during an
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awful attack, the Germans released some of that poisonous gas that
thiev: wou ldieften si'ScNEE on fEscnow st S/ellkkan OWpIWAE hin JeiDout “it,
but when the Germans released it, you had to pull “your gas mask
on straight away, because you would be dead before you knew it.
One day, thewy tised it on ougx. b@ys, and my Dad was far teo slow

to put my mask on. I told you before, the gas would end up doing
awful damage to his lungs, and he would eventually die from it.
That day, when the gas attack came, he could feel his whole face

burning. Of course he thought he was going to die, then and there.”

“Anyway, my father woke up in this field hospital, and he could
hear the noise of wounded men all around him. In a hospital like
that, the war has taken something from each and every man. And men

§ulsE ¥satt wthicre)” wondemiingRif they wisll ever¥get it dsack dgain.’”

“There was this nurse. She would attend to all of the men with
the biggest smile on her face, and my father told me how she
never seemed to lose hope, even though it was very easy in

a place like that. But my dad’s strongest memory of her was
that, as soon as she looked at him, he knew that everything
was going to be fine. Her name was Ruth, and my dad used to
say, that when she called his name, it felt like someone

was saying his name for the first time in his life.”

I looked at the woman in the picture as Harry said this.

She did indeed have a warm and hopeful smile.

“She had these amazing blue eyes, and she was from Lancashire,
and she would talk about all the boys that she had said goodbye
to in her town, and she was a bit of a guardian angel for my dad,

because I know she made him feel less alone, lying in that bed.”

“When he was fit to go back to the front line, he told
her that #f I was ever back for a few days relief for the
trench, then he would see her again. He never knew what

made me say it with such confidence, but she agreed.”

“Sometimes if he was away from the trench, he would go and see
her at the hospital, and they would sit outside, talking about
home, where they had come from, and what they wanted to do if the

war ever came to an end. I think there must have been many times




-
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CIOGEE Bl koiEn @iE people'@%@ught would never see peace time again.”

“As I've already told You, he was transferred away to be an
officer, - so he knew he wouldn’t be able to see Ruth again. So
they started writing letters to one another. He would read
her stories of the men who were continuing to be lost to that
dreadful war. And he would see the most awful things and

somehow she became this person he could tell anything to.”

“The war finally ended in November 1918, and Germany were finally
beaten. My father was looking forward.to seeing her again, and
to finally seeiﬁ@fher in his own country. But as the war came to

an end he told, me his letters" just stopped getting a reply.” '
Harry feolded up the pictune ‘and put=it¥oacki® n¥ the bPDeox.

“My father got married to my mother, and they were happy,
but I think Ruth was the first woman he ever loved. And I
think he missed her:very much. He discovered shortly before
he died that she had caught Spanish flu around the time the
war ended, and she had died. But she wrote him the most

beautiful letters and she kept them and they’re here.”
Harry suddenly reached out and patted my hand.

Mg a'stupid ol'd L man Againe nEEE RN e NS akiid NS Iev.e = oIt
married you see, and I suppose I kept these letters

like they were windows to another world.”

He shut the box again.

L]

“Like you, I miss my father very much.” he said,

After that day, I would go and see Harry most weeks, even

if it was just to say hello and have a cup® of tea. I gave my
presentation on the First World War at schoel and Mr Barnes told
me it was one of the most impressive talks he jhad ever seen

in his class and said that I was a credit to my parents. Harry
beamed when I told him this, and again told me that I .should be

a journalist. I didn’t know then, but I would prove him right.

Years later, when I was grown up and working for a national

newspaper, my Mum rang me one day to tell me that Harry

had passed away quietly in his sleep. He had lived until a
very old age and we had remained friends as I had grown up.
When I moved away from home, we had continued to write to

each other, and he listened to my adventures with pride.

She told me that Harry had left me his box, and when I came
home to see my Mum, she sat with me, and we opened it together.
I’ sat'with h® and told*her™the sameMstorics  About “HaTmg:
father that he had told me when I was a boy. In return, she
told me the stories of my dad, of his time in the army. We
talked about Dad, how much we still missed him, and my Mum
went and gotasome of my dad’s photos and letters and she put

them in the box alongside the pictures of Harry’s father.

“His father, your father, we’ll always remember

them, won’t we?” said my Mum, taking my hand.

“Always,” I replied.

s




Chris: S Bt gdh o eolele !
Danny: Might be money or something.
(Cla caligiss SI2ibhens abe Lloieley iy, Sl
Danny: Finders keepers.
' Chris: Danny that’s not yours.

k Danny: You hate the old man, you told me you
' did. He won't miss a rus? old box.

Film A .

A Chris: He might.
Harry’s garden. Chris is standing outside on

B o Rt S slightly ajar; Danny: He’s so dotty, he left his back door

open. Promise you he won’t care.

Danny: (callinggkrom inSide) Are you coming. 3

W w - 9. Danny puts the box undybhis arm. There 1is a noise in the
ChrEssllmsaot: goinduin® theTe., o house. A door opening perhaps? The two boys panic and escape
R Tl e e e T /s TioroTie ot . out of the back door. They emerge into the garden again.

here, he must be asleep or something. - Chris: How do we get out?

(Clapeaiis) e clus@uleia | E/nE oo imeleels Zlilel slelbieli gie) JelalE Danny: Back over the fence.

.-"F

kitchen where Danny is standing. He is going through the

s ol , ; .
kitchen drawers, opening and shutting them in turn. Chris: If he’s awake, he’ll see us through the window.

Chris: We need to leave. Ddnny: Over the fence.

3 lr,
Danny: Just seeing what the old man’s got in his drawers. 5 ﬁ"-\é

" Wipao*
Chris: Come on Danny, this isn’t funny anymore. : Nl 4 ’ _g...ﬂ-"
Danny:. What’s the problem? He isn’t in. o '. i _ }’mg 'r‘."iq:‘“
’ Chris: He could come back. ; . i - " Chris waits outside the back doo; of Harry’s house. The door
Danny: If he does, we’ll just rush past him. & : v b' QRS S 2z Christcalls lnﬁq"{u].l ‘fi_ %.71@‘ ﬂjé}_%é@gﬂanny.
st A A T o ' . _Ch-ris: Danny..Danny what are you doing? 5
B e s s e o thb I L't bldnd] ] 4 " i BRI (O Sl reen)w It's fine, I'm fine. Come in-he“mustrbe-asleep. .
Danny searches the drawers. He pulls out an old _0 AR e B gy in therg: :
RS EE hirisk JoeksEround Mpambuc=—st rickent - B Danny: Come on, don’t be such a baby.
; Danny: Here we go! :. - Caiselceeisnigc" goine *He stands son. hass, ewn, looking -around c‘auiiiously.
. 4 &

7

o (R _
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He thinks he hears & Q'ise. WSt e WalZUE 1257 (el eicaigler Wye)R

He stands in silence %gain fb% a moment.

After a brief moment, Danny emerges. He is carrying a box.
Chira skeaihatiSEeEhaE?

Danny: Found it in the old man’s drawer. Looks wvaluable.

€ VedZgy Moubed A ©feiint] E0 Secedl Loy

Danny: Why not?

@bl SRS can’t.do that, he'ggh kill you.

Danny: Not if he never finds out.

Clarigs « ATE, J@lkatne B Wnaks 1S Jaals Jeilis e

Danny:ssHelst probably hadlf blindls Probabilye goisshat
thing that old people get. Cataracts.

Chris: That’s no excuse to steal from him.

Danny: You’re too scared all the time.

Clhaisaelimuin ol

Dzunlinwg™ S Slauke, e,

Chwitstt it you ‘get caught, you’re not tellsng thém 1® was here.
Danny: Whatever.

Clmgilgs I wen’t CEe dbamiaeiblofls iEe)a NelnalS);

Danny: We won’t get in trouble. & gk .
Clava sERE didndEhavesany thing fte " do with sehisy

L
They hear a noise coming from inside the house.
They both move away from the door.
o
ChaststHelSupMncl sl clard™ u's)!

Danny: Shall we go back over the fence?

Chris: He might see us through the window.

“r

o

Danny: The side gate.
They run around the side of the house.

Lol @i akLins

9




Chr s, SHeVeaymanduSaisa n dn thel fronie room:

Seairaht i Har ey halgssemet h ngr her want SEsEOWEa | k€ to " yotNalholt.
Clhurst S TR ST Swalnt o™ say* 1/ mEseisiay.

g rhey s SWhaldesyshle ¥ Sor T yusoTa

Sapaht What are you«sorry for Chrissie?

Chisds: FT, uhene

Sarah: What’s wrong? Sweetheart, are you ok?

Harry: Tired from all that hard work at school I expect.

Sarah: He’s not as hard-working as you might

think. How was school Chrissie? -

Chris: Yeah fine.

Sarah: You said sorry, I didn’t know if something had happened.
Pause. They clearly don’t know what he’s talking about.

@laiTSERN S ST Fh oigh t Syiou decame’ ‘round 'Because’ =
was kicking a ball in the back garden quite loudly
the other day, and I meant to say sorry.

HanrySSNOSltlsy Tine, you play with your football if you want to.
Hhsi= Fayanciasselciicke 1 & Wnto my back#garden, there’s a ‘geoodglad.

Cla ZtE3 L MSE A, #=ohahas

Sarah: I invited Harry round, because his father fought in the First

Wor lds WasssSiHa v wals S Drough t=0p™ on" Nis gstories ) s disn’t that nwight?

Hakgay:- AU ght Ve s,

Sarah:

And so I thought if you wanted to interview someone

proper, then yoU .could FEEMEFewhim MAndShelsy been' very. kind

and- agreed to help you, so I think you should say thank you.

Chifsi
I Bt /8%
Claigal 513
IRlEle ey 2
Sarah:
IBlELTETE WS
Sarah:

Chiawel

Harry

Chuasiksk

Il ZliETe Y73

Film &

Thank you, that’s very kind.

SOeayeU can Scome sroundeaif=cts scﬂool, or whenever you like. 0Ok?
<*

Thank NAOLE

Do you like history then? _

He loves it at the moment.

Fancy being a historian maybe?

What do you think Chrissie? r

Yeah maybe.

stands and shakes Chris’s hand.

T ket ol ere ol helps

My pleasure. — e

i

'y

Chris, Sarah and Harry in the front room. Chris has just come in,

Sarah:
iy
SaEalhi
Claiaass
Sarah:
Clacalss
Sarah:

lcRranr v

Oh he here is..

Helklo.

Harry has something he®would like to talk to you about.
What? . =
Don’t say ‘what’ Chrissie, that’s rude®

What’s he doing here?

Chrissie!

It’s alright#$ Probably just a long
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day working hard _ at sghpol, eh?
Sarah: Don’t be so'surs.
ChirilskE® Seorny . Harry.

Sarah: I invited Harry around because his father fought
in the First World War, and I thought you might enjoy ®

finding out more about that. So you can say thank you.
Chris: Thank you Harry.

Sarah: And he gays you can go round and ask him
anything+~you want and he’ll try and help you as
best he can. (e EetzEs7) SiShiae Elaeie SralEjlac ?

o &

Harry: That’s right. My Dad told me all his stories, and I know

them pretty well, so you come round as often as you like.

ClhedSg" Mo ZualE S WSl

I3 T@TEn Do &ou want to be a journalist then?

Chris: Yes.

Ha rry: *YoullNEShayve stopgetiveny geedrat askingiquestions

Chris:® I suppose So. ' o)

Harky: You'll have to have leoLs ef good ones  prepaied. f‘f‘ M W

(Elatras RER TN B a4 my B ETS '

Sarah: Are you alright? You look very pale. ®

Chris: Feel a bit sick. Like I have bgFterﬂies ig my's}omach.
il

Harry: Needs a good tea in him.

Sarah gMSerEmyzSHetsay hels not nermally sthialsigauiets. "Lry

and be a bit more enthusiastic Chrissie love, eh?

Harzy#eTtess alright . )

Harry stands, extends his hand to Chris. ©

Harry: Well I look forward to working with
you young man. What do you say?

Chris is silent. He shakes Harry’s hand.




Harry’s father, Eddie, and a German soldier. A

muddy trench in the middle of an attack.

Eddie and the German look at one another for a moment. The German
goes to take the pin out of his grenade. Eddie aims the gun at
him, but shoots him in the leg. The German hits the ground. Eddie
throws himself to the floor. Waits. The grenade does not go off.
Eddie gets to his feet. The German is lying on the ground. He

goes to him, disarms the German. Pulls the German to his feet.

Eddie: 0i, you speak English? Do you speak any English?
You’re my prisoner now, do you understand? You’ve been caught

in our trench and now you’re my prisoner, you got that?
The German whimpers.

Hddafelaalitis ol righis* T¥mn e Mo nCiEemlae = o

The German shakes his head.

i cSICEREC oo RunE crsitand smePIE4sNoky, - IVm netrgeing “to hurt yeu.

The German whimpers.

A young Harry and a German soldier. A muddy
trench in the middle of an attack.

Eddie and the German look at one another for a moment. The
German goes to take the pin out of his grenade. Eddie doesn’t
shoot, but throws himself against the German, knocking him
to the ground. The German takes the pin from the grenade but
Eddie throws it a safe distance away. He shields the German
from the explosion as it goes off nearby. The German starts
CowS T uggilc o bt Eddicd wine stles®hsims baEk to BelCRgrolnes

Eddie? Do «you .speak English? Bo  ydli® Yourbeter understand”that Sl
kidd “you~"if . that sgrenade hasikilled “anyoriessiSEiuRstrug gt g Mic LENsC

my prisoner now, do you understand? You’re our prisoner. Stay still

and @SN wenit hurEl you ay.eu " undeksit and mer N dSaelks SN @ rk - e GO

The German whimpers as Harry holds him to the ground.
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Film A

Bedie’s. dugout. The night before the attack. Eddie is in
conversation with Griffiths, a corporal . in his trench.
1gEleliles " A easeﬁl‘fﬁths, take a seat.

- o 9.

Griffiths sits opposite Eddie. He is glearly nervous.

Eddie: I'm given to understand that yoh’ve been telling some of

the men that you don’t want to go on this reconnaissance.
CieSthilshicil BlaGEs™ r 1 ghieaishie

Eddie: H;Jé you come into my dug out to tell me the same thing?
Grist i E SIS e i s i,

Eddie: And what do you think my answer is going to be?
Griffiths: Please Lieutenant.

Eddie: Do you think you’re a special case? s ..

EigaliEnlic/Se. S%, og

Eddie: Do you? Do you think you stand above®

and beyond the men of this trench?

ey o
‘e : 8. u{‘?-w .
Griffiths: Sir, my nerves are shot to pieces. =

Eddie:’ Olce  agaMw? Criffiths, I+am forced to asky, de 'goufthink thid

e
sets you above and beyond the men of this regiment, of this war?

[l

GrRiIsETERSESNOR. Sk
@

Edetses N iilgehder ol Ehink would happen 4f I-let an' able-
bodied man stay behind? What do you think the other

able-bodied men of this trench would want?
o

W

Griffiths:aslhey iwou 'dr wan=* o goRteoMsin,
Eddie: Exactly.

There is a moment where Griffiths cannot speak.
Griffiths: Please sir.

Eddie: I undg?stand Chaal EiLislalfE)

Griffiths: I dond@stEhtink SyeoltdeoffiMiva neiave s Fishe)y et shiei= s

pileCes. Vi can’ N sllcep, "Nl e anGiEs ChiniINENEN clain £ S CE NN e O G]E S Smie

Eddie: S was Yonce™in sa FtrenchSwiiFhMsSemeoner 1Stkes wtaics
It hurt me giﬁwatch hi mSstE migagilieiEsol baldily: ®BUE 2

Griffiths: Sir, please...

Eddie: But..I have my orders.

Pause. Griffiths can’t quite believe what he 1is hearing.
Griffiths: Sir the guns, they drive me insane.

Eddie: I think every man is being driven insane by these guns
Gri ffiths. But .if T “started:exemptimn

" méthrom duty because they
didn"t* l'ike the® noise of, the gungl >

T L
2y

g
IHelclles  Se elom”E . Iﬁﬁglﬁot befitting a man in the British Army,
L

Griffiths: I don’t want to beg sir.

Greslitiifelagg 7L elie here,;}r. By}
.qﬂilf ...;.-I”-Il“- ‘,_1'_-__.;-
G L s

Ielellas Mol ALl SaliE IS ALiRE Elacue EeiliEialt nSs w4 e

very sorry. I need everyone I can get. Dismissed.

. [

Griffiths: Please sir...

Eddie: Dismissed Griffiths.

-

ITiplokmeys sl

dn’t _hawe any soldiers left.

W

L W



Eddie’s :dugout . “fhew nightWee fone’ the ‘attack. EddiedsSkis

conversation with Griffiths, a private in his trench.

Bddiel s Jdugetit ML ThEgmight* before Sthel atitaele Eddie i s gt

conversation wikth Griffiths, &\ corporal in his trench.
Eddie: At ease Griffiths, take a seat.
Griffiths sits opposite Eddie. He is clearly nervous.

Eddie: I'm given to understand that you’ve been telling some of

the men that you don’t want®to go on this reconnaissance.
Griffiths: Yes sir.
Eddie: I understand. I understand your reservations.

Griffiths: Thank you sir.

Dddsle: W don 4t agree that this mission ‘issworth the 'risk to ¥life.

EE SRt IS ENSH 17

gddic:gDonbt. tell” the ‘ofhel sMions Mo SRS tay 2

strictly between us, do you understand?
Griffiths: Yes sir.

Eddie: Are you alright?

Griffiths: Excuse me sir?

Eddie: I hear you’ve been screaming in your sleep. So loudly in

fact that some people are worried that Gerry will hear you.
e iitislasiatn OIF ey clies

Eddie: I'm sorry there isn’t more I can do.

Griffiths: Thank you anyway sir.

Eddie: I will be speaking to headquarters again tomorrow. I am
CrasdnaNEeRe omzrnicestEh cmasaha e hilsEmilsisi.onasl.s*n e alwo nths whiae
we will lose in man power. I’'ve received some new intelligence

which suggests the Germans might be ready for us. But I need

you to be prepared™o- ge. On: your good "days, the men look*tTo wou

and rely on you. I've seen it. You’'re can be a good soldier.

Graffithsi\Thank' you', sat- ke SEy O INCNe S @I TN E© * S Y-
Dismissed Griffiths.

TGl (sl a9 Tk




Mr Barnes: If you knew where it was, why

didnesyoeu just ask mer feor it PEiciss

Claizil s, S E LT aes

Mr Barnes: I don’t think you’re telling me the truth here Chris.

A classroom. Mr Barnes and Chris. Chris is holding the box. ' :
ClangafSg" IL, Shce 1= Sk

Mr Barnes: What are you doing going through my drawers? ’ by
Mr Barnes: You stole it?

Clhsisk S Ty S ook 1 ngr for 'somcishsnet ™ ™ was | Llookimnegyeom this sir. \
ChirtsSSnetlS;:

Vs SB 2l ple Sl mssn it v ousssh : ]
Me Barnes: I have' to” say sI'mgsurpriised at you,€hris.

ChisfstysYesisit 1s. : d -
Chris: It wasn’tgjgust me. Danny was with me. .

Mr Barnes: I confiscated it from another boy. e 3 ot 1d i
r Barnes: Danny Parker: wou expec

Chris: Yeah but it’s mine really. He stole it EhatF ERemEhENE o INEen GEs T REIME Ol

ERenEe W itfSiae family heirloomay SOrte O d Y
Clatzausls, Sehsl 37 Sl 7,

Mr Barnes: Danny stole it from you? X , |
My Barneski You Ssitollen | R FromMwila @, 1C nuaiss?

ClhimifsiaVaalgthiat 4s ¥ i ghi . Chris who did you steal it from?

Mr ‘Barnes: Why? ChiaiSERIV Asncximd oo rune ighboun. Sle brokey inieon hits, “holsE”:
Chris: He thought there was money in it. Mr Barnes: You broke into someone’s house?

MiegBalimme s Whysme 'd vou bring&it«to. scheol? Chris: Yes.

@hiaitsEMTlo™shiowgiit ol peopile. Mr" BarnestisicisieiEm=he ™ i

Mr Barnes: You just said it was a family heirloom, Chris nods.

EnidsveIoRe Hgh= sitete 'schoel.” Ist that xzight?
M Bapne sasOkSSih ok Sy ot Sf o ECIBNR e

Mr Barnes: How did you know it was here? :
End of film.
Clhucal 58 IDZtalahy= Eeikel SiE,

Mr Barnes: When was this?

Gl ¥sy SSENS T SRt




Film B

A, glassroom. MrwBarnes, amly Chris i \Ehris *T's. holdInegwmahet box.

Mr Barnes: What are you doing going through my drawers?
Chinis: i IalStelgok neSrerass 18si:

Mr Barnes: I see. Are you going to put it back now?

Ch s SE Snced St aclk

e Bk nesis M Sty ol as

Chrisis sSilent for, a momec@enpRhe s thinking ef what to say.

@S mNO -

Mr Barnes: Then why do you need it? I've already

confiscated it from one boy this week.

Chr i g I know:

MaBarne seainhaE sdoes! that mean? ¥ousknow whate?
Cliasi¥si: SRk T oW,

Mr Barnes: Chris what’s going on? Who do

Yo tneed®tto give thils liacksEcR

ChisisEat TS nccd "toleive iftt ey to, \semeone .

Mr Barnes: And I'm asking who.

Chris: It belongs to a neighbour of mine.

Mr Barnes: I see. And how did you come to have it?
Chris: We stole it.

Mr Barnes: Speak up!

Chrisg I Saael vk Seolles diE,

Mr Barnes: Who's we?

Chris: Me and Danny Parker.

Mr Barnes: What were you and Danny Parker doing

stealing valuable items from someone’s house?

@lnalEioe 1L cleindis. laaehg s Lic,

Mr Barnes: I have to say I'm surprised at you Chris.

€ lo1Tc 8 I @, LA Sonaie . Slalias

Mr Barnes: And now you’re stealing from me, do I have that right?
ChiratskeN eI

Mr Barnes: You don’t call this stealing?

Clefins SeVielsy

Mr Barnes: Did Danny tell you to steal it back from me?

Chiesss i e shs k.

Mr Barnes: There we are. It wasn’t so hard
to tell the truth was it Chris?

Clhlealgs | Ne)

Mr Barnes: I have to say I think you’re better than this Chris.
Chliasissty SYE'S S Si s Oy S1 L.

Mr Barnes: Is everything alright Christopher? Are you ok?

BRI MO Pl
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A series of creative sessions aimed at key stage 2
classes, looking at situations and stories relating
to WW1l and the wider repercussions of conflict.

This series of six, one-hour sessions should be used in
conjunction with the “I shall remember” loan box. The artifacts
iFouncWinithclhoxs can  be sused tor helpt to biings the storys te

life and to give the sessions and experiential element.

At the end of each of the six stories the class is left with a
choice to make regarding the direction of the next part of the
story. This decision making process should lead to debate based
the principals and practices used during “Philosophy for Children”
sessions. Forlmore information regarding Philosophy for children

sessions please go to www.pdc.com or-www.philosophyforchildren.co.uk

The decision making process that is integral to each of the sessions
is designed to give the class ownership of the direction of the story

and to allow them to connect with the characters. The class can then

explain what they think will happen next via the creation of short
scenes or “Freeze Wframes”. - The seenes . cansthentveMesplionceitiaEhcs
using dramatic facilitation techniques such as “Forum Theatre”. For
more information regarding “Forum theatre “ please go to
www.dramaresource.com/drama-strategies/forum-theatre or
www.bbc.co.uk/schools/gcsebitesize/drama/

exploring/explorative _ strategies

The sessions have been designed in such a way that the follow
on film for each of the stories can be used regardless of what
decision the class make. The sessions are intended to be used
in such a way that the class do not find out that there is only
one outcome regardless of their choice. This can be viewed

as being dishonest, however for the sessions to work fully

the class must believe that they are shaping the direction

of the story and therefore the destiny of the characters.

Each one of the six session plans contains more activities that
can be facilitated during a one-hour workshop. This has been done
to allow the teacher to pick and choose activities that can be

Ls

personalized to the particular wants and needs of the group. However

the overall structure of the sessions should always be followed.
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SEiquciEure¥ of ¥ sesshieons

Teacher reads the story, or a pupil could be
selected to read but they should be given

preparation time rather than reading it cold.

The class should be then given he opportunity to debate the
two possible outcomes and the merits of these. This debate
can be a traditional (sit down) discussion following some of
the practices of “Philosophy for Children” or the class can
express their views and opinions via the creation of short

scenes that can then be moulded and influenced by he audience.

The sessions are designed to cover required aspects of The National

(€ uliicac, LTBLILBNfIL3

English Programmes of Study: Key Stage 2

History Programmes of Study: Key Stage 2

62

Taken from the national curriculum English

Lower key stage 2 (years 3 & 4)

“Pupils should be developing their understanding and
enjoyment of stories, poetry, plays and non-fiction, and
learning to read silently. They should also be developing
their knowledge and skills in reading non-fiction about a wide
range of subjects. They should be learning to justify their
views about what they have read: with support at the start of

year 3 and increasingly independently by the end of year 4.”

“Specific requirements for pupils to discuss what they
are learning and to develop their wider skills in spoken
language form part of this programme of study. In years
3 and 4, pupils should become more familiar with and
confident in using language in a greater variety of
situations, for a variety of audiences and purposes,

including through drama, formal presentations and debate.”
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Upper key stage 2 (years 5 & 6) Taken from the national curriculum

History Key stage 2 (years 3, 4, 5 & 6)

“By the beginning of year 5, pupils should be able to
read aloud a wider range of poetry and books written

at an age-appropriate interest level with accuracy and . |
“Pupils should continue to develop a chronologically secure

at a reasonable speaking pace. They should be able . .
knowledge and understanding of British, local and world

to read most words effortlessly and to work out how ] ] - . )
history, establishing clear narratives within and across

to pronounce unfamiliar written words with increasing .

the periods they study. They should note connections,
automaticity. If the pronunciation sounds unfamiliar, _

contrasts and ,trends over time and develop the appropriate

they should ask for help in determining both the meaning \ .
use of historical terms. They should regularly address

QiE el weEc! cinel [Heny Wte JjorenemncE it eemmaeitlly, ; ; . : .
and sometimes devise historically valid questions about

change, cause, similarity and difference, and significance.

_ , ] They should construct informed responses that involve
They should be able to prepare readings, with appropriate

. . . J thoughtful¥selection and" ocrganisatsion of relevant hissitorical
intonation to show their understanding, and should

_ . . information. They should understand how our knowledge
be able to summarise and present a familiar story in

. . : of the past is constructed from a range of sources.
their own words. They should be reading widely and
frequently, outside as well as in school, for pleasure
and information. They should be able to read silently,

In planning to ensure the progression described above through

with good understanding, inferring the meanings of . - ) . .
y EcadhsinCEhEMBN: T3S, "Wlo call sand" werild hilstory outlined

unfamiliar words, and then discuss what they have read.” ] .
bellows s teachelmsishouldcombine overview and depth studies
to help pupils understand both the long arc of development

. . . : SIne gdhes comp | ex iieyM ol Spoehis| C™a'S P ECIESulo N EN TR Fe mis:
"Specific requirements for pupils to discuss what they are

learning and to develop their wider skills in spoken language
form part of this programme of study. In years 5 and 6,
pupils’ confidence, enjoyment and mastery of language should

be extended through public speaking, performance and debate.”
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In addition to this the sessions cover the following

specific statutory requirements for years 3, 4, 5&6

Refs to National Curriculum Statutory Requirements years 3&4:

Reading — comprehension

listening to and discussing a wide range of fiction, poetry,

plays, non-fiction and reference books or textbooks

reading books that are structured in different

ways and reading for a range of purposes

preparing poems and play scripts to read aloud
and to perform, showing understanding through

intonation, tone, volume and action

discussing words and phrases that

capture the readers imagination

checking that the text makes sense to them,
discussing their understanding and explaining

the meaning of the words in context

asking questions to improve their understanding of a text

drawing inferences such as inferring characters
feelings thoughts and motives from their actions,

and justifying inferences with evidence

predicting what might happen from

details stated and implied

participate in discussion about both books that are
read to them and those theater read to themselves,

taking turns and listening to what people say

Writing - Composition

composing and rehearsing sentences orally (including
dialogue), progressively building a varied and rich

vocabulary and an increasing range of sentence structures
organising paragraphs around a theme
in narratives, creating settings, characters and plot

read aloud their own writing, to a group or the whole
class, using appropriate intonation and controlling

the tone and volume so that the meaning is clear.
History

A study of an aspect or theme of British history that

extends pupils chronological knowledge beyond 1066

Refs to National Curriculum Statutory Requirements years 5&6:

Reading comprehension

maintain positive attitudes to reading and

understanding of what they read by:

Ty
continuing to read and discuss an increasingly —
wide range of fiction, poetry, plays, non fiction

and reference books or text books

reading books that are structured in different

ways and reading for a range of purposes

increasing their familiarity with a wide range of
books, including myths, legends and traditional stories,
modern fiction, fiction from our literary heritage,

andy b eoksisFrom e e el ailee S anc MsEE AN Sitonts

preparing poems and plays to read aloud and to perform,
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showing understanding through intonation, tone and

volume so that the meaning is clear to an audience
understand what they read by:

checking that the book makes sense to them, discussing their

understanding and exploring the meaning of words in context
asking questions to improve their understanding

drawing inferences such as inferring characters’
feelings, thoughts and motives from their actions,

and justifying inferences with evidence
predicting what might happen from details stated and implied

summarising the main ideas drawn from more than one paragraph,

identifying key details that support the main ideas

identifying how language, structure and

presentation contribute -to meaning

participate in discussions about books that are read to them
and those they can read for themselves, building on their

own and others’ ideas and challenging views courteously

explain and discuss their understanding of what they have read,
including through formal presentations and debates, maintaining

a focus on the topic and using notes where necessary

provide reasoned justifications for their views.

Writing - Comprehension

Pupislisi shou I'ds be s #aughtikEe:

plan® thieius waslstidne soy, * =

identifying the audience for and purpose of the
writing, selecting the appropriate form and using

other similar writing as models for their own

noting and developing initial ideas, drawing

on reading and research where necessary

in writing narratives, considering how authors have
developed characters and settings in what pupils

have read, listened to or seen performed

draft and write by -

in narratives, describing settings, characters
and atmosphere and integrating dialogue to

convey character and advance the action

evaluate and edit by -

assessing the effectiveness of their own and others writing

Bt St Ciay At

A study of an aspect or theme of British history that

extends pupils chronological knowledge beyond 1066
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Subject:

WW1l Conflict and consequence

Characters and first

impressions

Prior Learning:

Length of Session:

1 Jol@bge

Pupils should have some understanding of the context and

background to WWl. Pupils should be given access to the artefacts

present in the load box and allowed to discuss what they are

and their significance prior to the start of this session. Some

guidelines regarding how the debate will be conducted should

have been put in place (thumbs up,

Learning Objectives:
To develop an understanding
oEheErchianacterssSe I NTthel story,

and discuss the implications of

making assumptions about people.

To\, STAL C Ao ERiimEE ab ot s ome” ,of
the items in the loan box and
to §ive them a back story and
think about and disceuss their

significance to the stopilc.

The literacy task should be

an extension activity that
takes place after the initial
session. It is recommended that
the literacy task take place
immediately after the session
so that the discussion and the
drama work are still fresh in

EhERnstniEisif oMt LR PidNs,

I agree, I disagree etc).

Success Criteria:

Engaging in appropriate
discussions and debate relating
to subject matter. Engaging in
the creation and performance of
shert 's cenciiacifaSifne i e sl t
matter. The creation of a piece
of creative writing that shows an
understanding of the significance
of one of the items in the. loan
box by highlighting an event
that could have realistically

happened in the objects history.

Resources:

Remembrance loan box from “Portland Basin Museum” Loan

Box Education Pack. Computer and White Board.

Organisation: Support Staff Activities:

Prilotfeo®™ the gsifant of sthe To engage in discussion and

first session the class should debate and to assist with ideas
be introduced to the loan regarding the history of the
box and its contents. Some objects from the loan box.
discussion and research should

be carried out to understand

the significance of the objects.
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Time:

10 mins

30 mins

5 mins

Teacher’s Activity:

Read the introduction and
paLt fonetiofy thes sStony or
listen to a pupil reading
FhielinsroduciFiiontyoantal
of the story (dependant
@inl “lareyy, Clouls ORKE, ©hL

the session is run).

Use the “What Do We

Do now?” questions to
engage the class in
debate regarding what
they believe is the right
course of action. Use
facilitation strategies
taken from P.4.C as

well as drama and the
creation of short scenes
to explore issues raised
by the stories, such as
“Should we do something
to avoid being called a
coward?” “Should we do

something because are

- iEeaenels . e eg4 WIIE Lalic @)

to do something bad if

no one ever finds out?”

Finish this section
of the session with a
vote on which scene

should be chosen.

Children’s Activities:

Read the introduction
and part one of the
story/ listen to a
teacher reading the
n\CEQCILIEGIE L@y, DL lb @i
the story (dependant
on how this part of

the session is run)

Participate in discussion
and start to create
arguments for/against
each outcome. These

cam. CalE Eh@. iLeEmn. ©i
short dramatic scenes

or verbal discussions.

y -'/J. \-\/

Time:

15 mins

Literacy Task:

Teacher’s Activity:

Watch the chosen

scene (A or B)

Organise the class in to
groups and set the groups
the task of deciding what
items from the loan box
could be in the box that
is discovered in Harry
Peacocks House. The groups
should come up with
reasons why Harry has
chosen to keep these items
safe and what significance
they hold for him. The
Jroupseshoulladf§sc ant "o
create short stories
relating to the history

of the object. The group
should then create a short
scene that re=endets the

story they have created.

Children’s Activities:

Watch chosen scene

Working in groups pupils
should divide up objects
from the loan box that
they think Harry might
be keeping in the

box in his house.

A gk Sclhtlligiecn SHeMrsh=cElemS o U nila | ai= rya e shonrt steny*that

documents a significant point in the history of one of the

CRIEC EoFRome t e N'0'a ne Doxe

The entrywcould be whifttzen® fromythe

perspective of the character of Harry. Alternatively the children

could write the entry as if it was themselves who were in a

situation where the object could have taken on 'some significance

or importance.

The children can use the scene they have created

with their group or they can write about something new.
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Subject: Length of Session:
WW1l Conflict and consequence 1 ez

Journalism and the importance

of learning from history.

Prior Learning:

Children should have some understanding of the context and
background to WWl. Children should be given access to the artefacts
present in the loan box and allowed to discuss what they are and
their significance prior to the start of this session. Children
should be given the opportunity to listen to and to read interviews
from a variety of sources. Some research should be carried out
regarding interview question starters (who, what, where, why, when,
how). Some learning should be delivered around how to write a good

newspaper article and the “inverted pyramid” format for doing this.

Learning Objectives: Success Criteria:

To start to discuss and develop Engaging in appropriate

an understanding of the discussions and debate relating
importance of history. Pupils to subject matter. Engaging in
should start to see how we the creation and performance
could learn about the future of short scene relating to
by looking in to our past. subject matter. Choosing and
Pupils should also develop an crafting specific questions that
understanding of the objectives give the audience an insight
that a journalist may have when in to the situations that the
carrying out an interview and interviewee has encountered. The
that questions are asked for a creation of a piece of creative
specific reason rather than just a writing using the format of a

random free flowing conversation. piece of written journalism.

The literacy task should be

an extension activity that
takes place after the initial
session. It is recommended that
the literacy task take place
immediately after the session
so that the discussion and the
drama work are still fresh in

thewminds fofMEheSpupi lis.

N
Resources:

Remembrance loan box from “Portland Basin Museum” Loan

Box education pack. Computer and white board.

Organisation: Support Staff Activities:

The session should be carried out Assisting pupils with

in a suitable space that allows room the creation of suitable
for movement. If the session is to be questions, and helping
run in a classroom table and chairs

should be moved to the side of the

to shape the scene.

space. The discussion/debate section
of the session should be carried out

with the class sat in a circle.
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Time:

10 mins

25 mins

(5™ i1 110w

78

Teacher’s Activity:

Read chapter two of the
SECIRyMOn 1 iisten’ to .a
pupil reading chapter two
of the story (dependant
on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as

to what they believe

is the right course of
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised

by the questions, such as

“Is it better to own up
to something even if it
cant be proven that it
was you who did something
wrong” “Why do we feel
CREEMESSARTT o = JOedMEQ
feel guilt?” “Is it ever
ok to tell lies?”

Finish this section
of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B)

Children’s Activities:
Read chapter two of
Ehel¥sit riy# orMlsisicemn
to a teacher reading
chapter two of the
story (dependant on
how this part of the

session is run).

Participate in discussion
and start to create
arguments for/against
cachy .ot come. . Whese
dan!_Eake  thelform of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time: Teacher’s Activity:

20 mins Organise the class in-
to pairs and ask them to
come up with a series of
questions that they would
ask if they were given the
opportunity to interview
a veteran. The questions
can be based around the
six journalism question
starters of Who? What?
Where? Why? When? And How?

The pairs can then
practildegimocks
interviews (one being
the journalist, one
being the veteran) These
can then be performed
back to the class and
could take the form of a

segment in a news show.

Literacy Task:

Children’s Activities:
Working in pairs the
pupils should come up

with appropriate questions
and responses for the
interview. The pupils can
draw inspiration from the
objects in the loan box to
help to give the interview
disrection® *Rupilss can then
perform the interviews
baelk Stogellas'Siyin, athe

EOLINgO WS NOTaEs TSICenE ST

Using the scenes that they have created during the session as

a starting point, pupils should create a newspaper article that

documents the interview. The article can give some background

to why the interview has taken place. Again the article can use

artefacts from the loan box as something from which to base a

story around. Pupils could also develop use and integrate some

of the work from session one to help to enrich their story and

give a deeper reason for why the interview is taking place.
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Subject: Length of Session:

WW1l Conflict and consequence 1 hour

The reality of being

a solider in Ww1

Prior Learning:

Pupils should be given some access to images and stories that
document the reality of death during WWl1l. Pupils should start to
gain an understanding of the facts and figures surrounding the life
expectancy of a solider on the front line. Some learning around
“Pals Battalions” may also be useful at this point. Information

regarding “Pals Battalions” from Tameside can be accessed on line.

www.tameside.gov.uk/LibrariesandLeisure/.../Service-Battalions-1914-1919

Learning Objectives:

To start to develop an understanding of the realities of

War. Using some of the learning that has started to develop
during the P.4.C parts of the sessions pupils should start

to think about the difficulties faced by real life situations
that force us to make impossible choices. Pupils should start
to consider the question “Is there always a right or wrong

answer?” or do we sometimes just have to make a choice?

The literacy task should be an extension activity that takes place
after the initial session. It is recommended that the literacy task
take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

80

Success Criteria:

Engaging in appropriate discussions and debate relating to
subject matter. Engaging in the creation and performance of
short scene relating to subject matter. The creation of a piece
of writing from the perspective of someone who has lived through
the experience of war. The writing should show understanding

of the situation and show empathy. The writing should go beyond
guns and explosions and examine the relationships that were

forged and the decisions that soldiers were forced to make.

Resources:

Remembrance loan box from “Portland Basin Museum” Loan

Box education pack. Computer and white board.

Organisation: Support Staff Activities:

The session should be carried out To assist with research for
in a suitable space that allows images and stories relating
room for movement. If the session to “Pals Battalions”.

iisH el DemITEFin = Gl s sToom

table and chairs should be moved

to the side of the space. The

discussion/debate section of the

session should be carried out .

wibh®™the class sat inua eilkrcle. - b
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Time:

110 “naLag

25 mins

5 SinaLinkE]

Teacher’s Activity:

Read chapter three of

the story/ listen to a
pupil reading chapter two
of the story (dependant
on how this part of

the session is run).

Use the “What happens
next” questions to engage
the class in debate a

to what they believe

i s EhelniaghitMecolEseN o
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised

by the questions, such as

“Is it ever ok to hit
someone?” “Is it ever
ok to kill someone?”

“What makes a person

- i EnEmyRY SIS alE. Gl EE

kill one person if it
saves many other lives”

“Can wars be just?”

Finish this section of
the session with a vote
on which scene should be

chosen.

Watch the chosen

scene (A or B)

Children’s Activities:

Read the introduction
and part one of the
story/ listen to a
teacher reading the

sk CECCIBIEIE L@, [PEEE « ly @ik
the story (dependant
on how this part of

the session is run)

Participate in discussion
and start to create
arguments for/against
each outcome. These

can take the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time:

20 mins

Literacy Task:

Teacher’s Activity:
Organise the class in-to
groups of four/five and ask
them to create a scene
that is based around the

following dilemma -

During a battle one of
their friends is shot and
injured. They only realise
that one of the company
is missing when they
Beturh SwdNEheltrench. ,They
can see their injured
comrade in the distance
on the battlefield. Should
they go and try to save
their friend knowing

thes dangens sthey*face, on
should they leave him and

keep everyone else safe.

The groups can then
perfonmmthey scene s back

to mherest® offtheR @l assh

This scene poses the
question “Should we save
someone if it risks
lives?” and may provoke

further discussion.

Children’s Activities:
Working in groups the
pupils should consider
the realities of the
situation -It will take
a few of them to carry a
man back quickly. There
is a good chance if they
go back then they will
get shot. If they choose
neo#eor go, back, forgtheir
friend how will they feel?

The group should then
reach a consensus
regarding how the scene
they create will play

out. The scene should be
acted out as realistically
as possible with battles
and fighting played in

slow motion to help with

concentration and empathy.

The scene can be
perfiormec ateomthe™ rest
of the class once

adequately rehearsed.

Pupils can be tasked with writing depicting the memory of a

solider in battle.

The pupils «can use the scene that they created

1Ine greoups aswthies T nsplratieiMior" theilngwrilttenswerk.f Thedgipitls

can also look back at how the character of Harry describes one

of IS Je xperiences ol wars EoRNNipE FRemSWitEhtheraivslsconswork.
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Subject: Length of Session: Success Criteria:

WW1l Conflict and consequence 1 hour Engaging in appropriate discussions and debate relating to

; subject matter. Engaging in the creation and performance of
Status and chain of command .
short scene that looks at the dilemma from the context of

their own lives. The performance could portray a time when
a pupil has done something that they didn’t want to do, but
Prior Learning: they did it because they knew it was the right thing to do.

Some time should be given to think about research and discuss The written piece of work should show an understanding of

ideas surrounding status and power. Teachers may want to play the emotional dilemma that is being faced by the solider.

“Augusto Boal’s” “Great Game of Power” as a way of starting The work may require a few drafts, as pupils should show

comuitinks ottt frollest within relationshipst. Pupils ceoulds start that they have prioritised what they want to put in the

e e e Te oy considepato be. of sinatihe sStatus postcard, as the space they have to write is very limited.
(famous people, heads of government, the head of the school)
and discuss the things that give people power over others.

Resources:

Remembrance loan box from “Portland Basin Museum” Loan

Rearningebiectiyes: Box education pack. Computer and white board.

To start to develop an understanding of how status and chains
of command within the Army and how armed forces rely on people

following orders. Pupils should have knowledge of how plans

. . . -y Organisation: Support Staff Activities:

are made during battle and who is responsible for giving out | .
orders. For the written task pupils should start to think Prlo% Fo. Rt B e MERg Rt oL “out fwrlte e
about the dilemma that soldiers might face when carrying out R e R S Uy o A R B

: ! . introduced to the loan box and illustrates how status works
orders and reasons why soldiers may be willing to follow orders . \ . . . . .
even if it means that they are risking their own lives. its contents. Some discussion N o particlilfar Settings®. el

and research should be the social hierarchy/status

The literacy task should be an extension activity that takes place carried out to understand the Lin waly Selaeoll « gt dkin Gl e
affer the initigl~sessien. It is recommended that the*literacy task significance of the objects. .

take place immediately after the session so that the discussion

and the drama work are still fresh in the minds of the pupils.

84



I Shall Remember Them

86

Time:

10 mins

20 1T LiokS)

Sy i =

Teacher’s Activity:

Read chapter four of the
SiEcigymor; 1 isten! o' .a: pupil
reading chapter four of
the story (dependant

on how this part of

the session is run).

Use the “What Do We Do
Now?” questions to engage
the class in debate as

to what they believe

is the right course of
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised

by the questions, such as

“Why can some people
celNBoEharSigvhat ste

deoR = Wshioldt o ‘de
something just because
VoIS FRc ide ] dy toR” NT's

i ¥l ol bedfscared) of
SeeEh sneRR. W URS)" it rilght
to have people who are
in charge (teachers,
politicians) or should we

all have ,an equal say?”

Finish this section
of the session with a
vote on which scene

should be chosen.

Watch the chosen
scene (A or B)

Children’s Activities:

Read chapter four of the
story/ listen to a teacher
reading chapter four of
the story (dependant

on: hew ‘thi'separt *of

the session is run)

Participate MW iscussion
and start to create
arguments for/against
each outcome. These

can take the form of
short dramatic scenes

or verbal discussions.

Watch «chosen scene

Time: Teacher’s Activity:

20 mins Organise the class in to
small groups and ask them
to discuss occasions when
they have been told that
they must do something
that they did not want
to do. Ask them to think
about how they felt when
this happened (angry, sad,
understanding, nervous,
happy). Following on from
this discussion ask the
groups to re-enact on of
the examples that they
have discussed. If the
group have struggled to
think of examples or if
they do not want to share
the example with the rest
of the class then help

them to make one up.

The scene can then be
performed to the rest

of sthe claisssand the
emotions that are felt

by the characters can

be discussed. Ask the
group “are these emotions
similar to the ones

Chiale® e aEhairacFens

in the story feel?”

Literacy Task:

Children’s Activities:
Working in groups the
pupils should discuss
times when they have been
told to do something that
they didn’t want to do.
The groups should then re-
enact one of the examples
they have discussed
focusing on the emotions
that the characters felt.
The completed scenes

can then be shown to

the rest of the class.

The groups should then
engage in discussion about
how it feels to be told

to do something and are
these emotions similar to
the ones being felt by the

characters in the story.

Ask the pupils to write a postcard from the point of view of a

solider that is in the trenches. The solider has been ordered to go

on a very dangerous mission and he realises that he might not make

it back alive. Ask the pupils to think about the emotions they felt

during the dramatic scene they produced to help them when writing

Sl eSpels Cearrdilistighcwso .l don’ Failghdenederndiivi 1M heMshowas=l itsiiin
hEiss® pos Fea ndRmii L 1R e SHIBlMShFtsR SEativlye Bieit Shehmi ghE s neisam alkesie
back? Or will he decidefitor tell them that everything will be ok.
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Subject: Length of Session:

WW1l Conflict and consequence 1 hour

Why do we fight?

Prior Learning:

Some time should be given to allow children to understand the
different reasons why Wars have occurred. On many occasions
War is‘not as.simple as good versus bad. The class should be
given the opportunity to start to develop an understanding

of the complex nature of War and how on many occasions there
are geographical, economic, religious and other reasons why
countries go to War. Children should be given time to research

different Wars and decide why they believe these Wars occurred.

Learning Objectives:

To begin to gain an understanding of the complex nature

of War. Children should also demonstrate the ability to
consider alternatives to situations. Children should be able
to Construct arguments both for and against, and start to
make a decision based upon weighing up alternatives. Children
can look to their own lives and stories that they know of to
use as examples of when a decision needs to be made but a

number of alternatives were available to be chosen from.

The literacy task should be an extension activity that takes place
after the initial session. It is recommended that the literacy task
take place immediately after the session so that the discussion

anciSE e sdranten wonrk ¥amchisIitl 1 Fre’s N ne thegmind's SoissEh of pupatlE Sk
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Success Criteria:

Engaging in appropriate discussions and debate relating to
subject matter. Engaging in the creation and performance of short
scene relating to subject matter. Children should demonstrate

the ability to construct a balanced argument that takes in to
consideration reasons both for and against. Children should be
able to give reasons why they have decided to make a certain
choice. Children should understand that decisions can be based
on emotional responses to situations and start to consider

whether this is a good basis for any decision making strategy.

Resources:

Remembrance loan box from “Portland Basin Museum” Loan

Box education pack. Computer and white board.

Organisation:

Access to smart board and
speakers for the projection of
the film. The session should be
carried out in a suitable space
that allows room for movement.
HRAEINES Se'ssilontli sE EoRD emwBRun™ LN
a classroom table and chairs
should be moved to the side

Ol s pacert The MekisseilsiSifony
debate section of the session
should be carried out with

B clciia SISHIS At isr ol e s nelie s

Support Staff Activities:

To assist in the process of
coming up with examples of
when decisions have needed
to be made and more than one
option is available. Support
staff can play an active
role in the P.4.C debate.
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Time: Teacher’s Activity:

110 “nalias Read chapter five of the
story or listen to a
pupil reading chapter five
of the story (dependant
on how this part of

the session is run).

28) "Ll Use the “What Do We Do
Now?” questions to engage
the class in debate as
to what they believe
1S ElE RiglucsEouREs (@i
action. Use facilitation
strategies taken from P.4.C
as well as drama and the
creation of short scenes
to explore issues raised

by the questions, such as

“s. it.ever ok to steal
something?” “Should you
cover for your friends?”
“Will you always get in to
LeBs litroulolks e woul Ecdlil
EheMgruthzde Should® ot

v tel et euth £ Wt s
going to hurt someone’s
feelings?” “Is there

always another option?”

5 mins Finish this section
of the session with a
vote on which scene

should be chosen.

Watch the chosen

scene (A or B)

20

Children’s Activities:
Read chapter five of
the story or listen
to a teacher reading
chapter five of the
story (dependant on
how this part of the

session is run)

Participate in discussion
and start to create
arguments for/against
each outcome. These

can take the form of
short dramatic scenes

or verbal discussions.

Watch chosen scene

Time: Teacher’s Activity:

20 mins Organise the class in to
groups of four/five and
ask them to consider the
following - In the story,
Chris feels that he has
no choice but to steal the
box back. But did Danny
have any other options?
Could he have told someone

or done something else?

Ask the groups to consider
any other options that
Chris may have had and
thenWask” them toRcreateiia
short scene that depicts
one of the other options
that they consider were

available to him.

Engage the group in
a discussion about if
war is ever the only
option or if we always

have another choice.

Literacy Task:

Children’s Activities:

In small groups the
pupils should discuss
other options that they
believe were available

£e) Cluz IS Eent/n@is (Clagm
stealing the box back. The
groups can then create
short scenes based around
the discussion they have
hadFandeecrteEmnRhc St =0

the rest of the class.

N ——

Ask the pupils to write a piece of persuasive writing about the

pros and cons of war. They can use historical and modern day

examples of when they think that conflict was inevitable and

when it could have been avoided. You could also ask the pupils

to accompany their piece of writing with a piece of artwork

that is either for or against wear. The arts work could be

done in the style of WWl recruitment or propaganda posters.
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Subject: Length of Session:
WW1l Conflict and consequence 1 Jol@)bie
P4C debate

Prior Learning:

During the session time should be given to review the previous five
weeks of learning and allowed the time to discuss key points or
issues that have stood out for them. Children should reflect on the
work that has been carried out over the previous weeks and start

to think about reoccurring themes that might become apparent.

Learning Objectives:

To develop: thinking skills, to continue to develop the ability
to make reasoned arguments. In order to do this pupils should
gain a better understanding of the importance of listening to
others viewpoints. This in turn should help pupils to continue
with the process of developing their ability to make balanced
judgements. Children should be left with a deeper understanding
of the texts and the issues raised and how some of the themes

have relevance to their lives and the wider world around them.

Success Criteria:

Engaging in appropriate discussions and debate relating to
subject matter. Developing the ability to use reasoning skills
and shape arguments both for and against that are created

via a stimulus. To develop the ability to formulate ideas and
suggest them to others in a clear way, whist being open and
accepting to difference of opinion from others. The ability

to listen to and to process the thoughts and opinions of

others and respond to these in a relevant appropriate way.

Resources:
Remembrance loan box from “Portland Basin Museum” Loan

Box education pack. Computer and white board.

Organisation: Support Staff Activities:

The session should be carried out To assist with the selection

in a suitable space that allows of themes/concepts. To make a

room for movement. If the session list of themes concepts. To
is to be run in a classroom take an active role during
table and chairs should be moved the philosophical debate.
to the side of the space.

The discussion/debate section of

the session should be carried out

Wismshe the, Classfisdty I as Clsrciles
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Time:

110 “nalag

10 mins

10 mins

Teacher’s Activity:
Read the final chapter
@it + Blo@" SEEiey. @i JLilEEaR
to a pupil reading
the final chapter of
the story (dependant
on how this part of

the session is run).

Workings with the class
as a whole begin to draw
out the main themes/
concepts that have
arisen in the story and
the work carried out in
previous sessions. These

could include rights,

duties, Jjustice, fairness,

freedom, welfare,
community, nation,
interpretation, history,
truth, cause, fairness,
justice, goodness,

DG She, | Elnef=is s (Eieel

Write these down on

either a white board

or flip chart paper.

Organise the class in
to smaller groups and
ask them to develop some
philosophical questions
that are created using
the themes/concepts
that have been collated
previously. You can
simplify this process
by asking the groups to
take one of the themes/

cencepEstands preceded

Children’s Activities:
Read the final chapter
@it EhE Fcory ©F lLilgEEn
to a teacher reading
the final chapter of
the story (dependant
on how this part of

the session 1s run)

Contribute to the
discussion around what
themes/concepts have
arisen in the story and
in the work that has
been produced during

previous weeks.

Contribute to the
discussion around what
themes/concepts have
arisen in the story and
in the work that has
been produced during

previous weeks.

Time:

Teacher’s Activity:
it with one of the

following question stems.

O~ WinaiE “atSos 5 « (EaEa

What is love?)

e What makes... (e.g. What

makes a friend special?)

e Would you be... (e.qg.
Would you be the same
person if you had a

different name?)

e How do we know what...
(e.g. How do we know

what courage is?)

e Always or never
(e.g. Should we always
obey the law?)

O WAL « L T o, (EsE). -~ RazE: aliE
people had never learned
how to tell lies?)

e Is it possible... (e.qg.
I3 il PeSsldlla ceumlsE
normal and different

at the same time?)

e When... (e.g. When is

happiness a bad emotion?)

e Who... (e.g. Who

decides what art 1s?)

s Canawem. . e g Can

we ever know someone

else - or even ourselves
— completely?)
e Why do we say... (e.g.

Why do we say ‘seeing

is believing’?)

Children’s Activities:

In groups work together
to create philosophical
questions based around
the themes/concepts that
have been discussed.
Thelseil e cBwhlai=m=hne
group consider to be

the best question.

N —
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Time:

10 mins

30 mins

Teacher’s Activity:
Ask each group to tell

the rest of the class the

question that they have

created. Facilitate a vote

with the class that will
determine which gquestion
is to be taken forward
to the next part of the
session. Votes can be
conducted via a number
of formats - Single vote,

omni vote, multi vote.

Facilitate the P4C debate
going through the stages
of a philosophy for
children discussion -
VUSSR wereldds Mot el Zuael
challenge”, “search for
EENT “constErucE®™an

answer”, “final words”

Children’s Activities:
Participate in the vote.

Participate in the
discussion/debate
observing the rules that

have been established

during previous sessions.

For more information regarding Philosophy for Children including

session plans please go to

www.p4c.com or www.philosophyforchildren.co.uk
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